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SUMMARY

¢

A special program was initiated in the Spring of 1970 to develop
an occupational oriented curriculum for Cass District Elementary School
in grades K-6. This concept later became known as “Career Education'
through the efforts of the U,S. Office of Education. The period of
time was July 1970 to July 1973. -

The unit approach was used.to develop children's attitudes by
linking career development and curricula through films, career oriented
" texts, field trips, career clubs, role playing, art actlvities, games,
speakers and assembly programs. Tahe project bresented a wealth of in-
formation and opportunities to. help children become acquainted with

their abilities and interests and relate them to the world of work.
‘The project belng student centered and career oriented, attempted to
consider school and out-of-school influences on children as they pro-
ceeded through career development.

i A team approach involving administrative staff, faculty, students
and community was used to provide relevant and recent occupational
informatlon.

A comparative study was made using a similar rural school as a
control. This school made no special effort to initiate the career
ECULdCLUH Lonccpt during tho-three vear neriod.

Lvaluatlon Was CoRtinuous throughout the- study-~There"was signi~

ficant improvement in attitude toward school, vocational Lnowledge, and
personal goals development :

The STS was used as a pre and post test and revealed that there
was no significant difference in grade level mean score, neither in-
crease or decrease as compared to the control school.
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"~ PREFACE

The purpose of this report is to present development, meth-
odology and findings of the Development of An‘'Occupational Orientation
Program for Grades K-6 in Monongalia County, West Virginia. Basic to
the goals of most Americans is to become a self—qupportin contri-
buting member of the society through their occupation or work All
occupations have dignity and relevance and teaching ‘facts about them

-~ 1s a function of tHe educational system,

The staff of .the program was especially fortunate to have the
fine responsc and coopecration of many persons on the local, state, and
national level. This opportunity .is taken to’ thank those who made

contributions for this undertaking. \

K The leadership and guidance of Dr, Lavrence G. Derthick Jr.,
Superintendent of Schools, Dr. Clarence llarvey, Assistant Superintendent,
and William Cunningham, Director of Elementary Education, is sincerely
appreciated. Particular thanks goes to Mrs. Ruth Camp, Coordinator of
Testing aud Guidance, and to Mr. Donald Rex Riley, Director of Pupil

_Personnel Services, Each of these persons had a major role in the
planning and initiation of career education in lfonongalia County Schools.,

The following persons gave of tnnlr many talents and time to plan,
implement and avaluatae the nrogram: Mr, William Burdette, principal of
Cass Elementary School and his sLafE, teachers and principals of Cool
‘Springs Elenentary,Cass-District-Junior-lligh.School, Waitman Barbe,
and the Monongalia County Vocational Tecnn:cal Center.

We are also grateful for the many publications and ideas sent to
us from various state staff members- and other agencies throughout the
country. Many of these documents furnished valuable resource materials,

Ray 1. Kesler
Sandra Brown .
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CHAPTER I

, ' PROBLEM USNDER CONSIDERATION

The Problem

Not too much credibility can be attached to the_conbept of assis-
ting students to make a specific occupational choice  and thus have this
important decision resolved for life. This project was initiated in the
Monongalia County School District that had traditionally taught . occupa-
tional information in discrete units that were primarily oriented toward
completion of baccalaureate degrees to enter professions in educationm,.
law or med1c1ne.

"Many students were encountered in the high schools who had very
~little if any concept of the requirements or availability of jobs,
Changing of occupations to meet the requirements of a technocratic
society mandates that each youth upon leaving school must possess SklllS
and attitudes that will enable them to adjust as change occurs.

. Rationale

In the Spring of 1970 a proposal was developed and presented to the

Staite Director of Vocational BEducation for approval cf a grant to assist

Monongalia County Schools in the dcvelopment of an occupational orienta-

tion program for grades 1-6. <entative approval was given by the director
__-and the Director of the Research Coordinating Unit was assigned as project

officer. A committee™ composed*of—vocat;onal~adm1n13trators~and;guiggggc

‘counselors from the local school district developed the basic proposal

and initiated planning which was the basis for a three year grant for the

~period of July 1970 to July 1973.

The committee selected Cass District Elementary School as tihe school
to implement the program Waitman Barbe School was used as a control for
the study. DBoth of these centers are in rural depressed -arcas of the
county. The primary occupations of patrons are mining and service occu-
pations. DBRoth are approximately nine miles from Morgantown, West Virginia
and are situated on primary highways. They have many low income families
who are supported by public assistance.’ These schools had a headstart
class at their location or as a feedér school. The committee made a de-

., cision to include tihese headstart classes as klndergarten. They later
was so designated by the Board of Educatlon. :

A coordinator was appointed who had a background as an elementary
teacher and guidance counselor. Her primary function was to initiate
career education at the Cass Elementary School, a companion program at

ERIC - (
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Cass District Junior High School, and to be responsible for dissemination
of developmental information to other schools within the district. The
concept at the end of the three year period had been partially initiated
-in nine other elementary schools., '

Objectives

1. The primary objective of the program was to develop curriculum
‘for. an elementary school that would give students the assis-
tance needed to make reallstlc, attainable career choices
(career edu&atlon)

2, To assist students to develap appropriate work habits,

3. To develop positive attitudes in chlldren about self and the
world of work, :

4, To develop a unit, grade level approach to instruction in
conjunction with vocational deveIOpment. :

Review of Literature

The program committee reviewed several research studies pertaining
to elenentary guldance. Writings on career ‘education as a concept were
non-existant. Thousands of publications have been made since 1970,

The reader may find many a good summaries in recent literature.

Super (1957) was the first to suggest. the terms vcocational develop-
ment and vocational maturity and later (1965) summarized them into eleven

propositions.

0'llara (1959) conducted a study which was designed to test the hypo-
thesis that vocational choice begins at 11-12 years of age. His general
conclusions were that pernaps the age ‘set by Ginzberg was too late and that
many students were making choices as early as the third grade.

0'Hara further indicated that although.these choices may be classified

as fantasy choices, they often did have a basis in reality. Other studies
have been conducted which illustrate that young children develop definite
ideas about occupations and hence demonstrate the vocational development
process. Gunn (1964) and Simmons (1963) found that by the fourth grade,
childrep are beginning to have perceptions of occupational prestige similar
to those of adults, DeFleur (1960) found that fourth grade children have
“internalized the idea that spec1fic and complex skills are involved in

many occupations. These and other studies do point to the fact that
vocational development is occurring from the ages of 6-12 and probably
before. There will_of'course be a wide range in the ages of children when




various "developmental tasks occur in this area as is the case in all areas
of development. This makes more difficult the job of planning experiences
which Will facilitlate the process of vocational development.

Herr and Bottoms (1969) empha31zed that curriculum should be inter-
related with vocational concepts.

Many authorities have also attested to the importance of the early
school years in-vocational development. Hatch and Costar (1961) point
out that there is such a vast amount of information concerning occupations
that it makes it virtually impossible to hold off presenting it until the
middle school years. A flowing continuéus body of information and periodic
evaluation is needed in anticipation of future choices. A gradual exposure
to vocations in the elementary school builds a. reservoir of information
upon which the school dropout may make a more personally satisfying voc-
ational choice. For those who plan to continue in school, more adequate
information makes possible the planning of a sound educational program.

An elementary school curriculum whlch is focused upon the world of
work is a more meaningful educational program for our youth., Many of our
students come from homes which are supported by one or more individuals
who are purposefully employed., The family discussions .in these homes”
tend to center around cne or more occupations. By exploring occupations
and relating school work to them the pupil will more readily undexrstand.

‘the relationship which exists between educational endeavors and a vocational

future. .Once this relationship has been identified a pupil's school work
takes on new meaning and new purpose. Thus developing a school currlculum
of focusing on career development serves as a reciprocal process.

Rosecrance and Hayden (1960) feel that the elementary school period’

-is—important—-in- the-development of and awareness of proper attitudes to-

ward the world of work, Children's varying dec131ons_regard1n? ‘possible

. job selections in the future cannot be ignored, for these may be excellent

teachable moments. They further state that emphasis should be placed on
helping pupils meet their needs at each grade level. This they state in
agreement with Havighurst (1953) who feels that if each young person is
helped to meet satisfactorily the developmental tasks appropriate to. his
age level, he will be more likely to become integrated, more able to meet
the developmental tasks of adult life.

To further point out that vocational development is a continuous
process, we can turn to the viewpoints of Norris, Zeran, and Hatch (1969).
They feel that the general purpose of vocational guldance is to aid
children in understanding that all occupations are necessary to our way
of life and thus deserve our attention. We need, at this level to arouse
an interest in occupations. This might best be done by stimulating in-
terest in the occupations of parents or family members, in jobs done by

‘the children themselves, or even in occupations suggested by every day-

phenomena, We must take care not to limit the children's vocational in-

»tefes; and dgvalop an awareness of the kind of activities pupils enjoy,

Q
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school program,
) .

those that they do well, and the personal attitudes and values they are
in the process of forming..

Hoppock (1967} believes that vocational inFormation should begin at
an early age in elementary school. He states thmt:.children start as early
as 8 to 9 years of age to reject some occupations as of no interest to
them and this rejection tends to harden as age increases, The process of
narrowing the range of occupations considered favorably by children “is
definitely begun prior to third grade. When a child leaves grade:school
he may have to make an immediate choice .among various “vocational Zand

"academic high school programs. He needs a wide :background of infioxrmation

and .experiences in order to make a satisfactory ichoice.

Borow (1964) emphatically favors fosterimg vocational .deveélopment. .
in the elementary school. He indicates that::since cone thirdwfall students
who drop out of school do so:before: or during the eighth grade:it is nearly
impossible to deal with the problem of providing proper-guidance for these
students without starting in the elementary school. Thus-:he -and :all of
the foregoing experts have in essencze supported guidance -gemerally ‘and
vocational development specifically :as an integral part of the elementary

!

AMethodology

. The coordinator established :the program :through ‘a series aﬁ‘Faculty
in-gservice meetings. Some of the teachers were reluctant to aecept changes
in this traditional methods. Instructional outlimec were prepared by the
coordinator and faculty for .each grade. ™They'are included as appendix-D.

Q

.[ERJ!:]
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The unit approach was uséd to develop itlie  children's—attitudes—by
linking career development and curricula through films, career oriented

- texts, field trips, career clubs, role playing, art activities; games),

speakers and assembly programs. The project was studeant centered and career
oriented and attempted to consider out of school influences on children re-
lative to career development .

A team approach was utilized to provide relevant and ‘recent occupatlonal
information. ‘ _

Faculty orientation meetings were conducted by the principal and
coordinator at least once; a week. Some teachers met daily with the co-
ordinator for planning'p%rposes. ' :

A one week 1n—serV1ce program was conducted each summer prior to the
starr of the school term, These were open to ‘any teacher employed in the
county system. The session” for 1972 is reported in appendix B

The coordinator s roie was to provide the expertise required to enable
teachers to function as be1ng curriculum developers and 1n1t1ators. She was

4.
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responsible for mobilizing school and communify resources.

Four steps were uscd in planning which enabled the staff to achieve
the program goals. - These steps were: '

1. Inservice education of staff.
2. Development of procedures for information dissemination.

3. FEvaluation..

4. Program adjustments.

Aruitox providsa by enic [



CHAPTER 11

STAFF TRAINING

IN SERVICE EDUCATION OF STAFF

l.

Staff in-service training was provided each summer for all in-
terestcd teachers. The procedural outline is as follows: — ~

Fivst Day A.W.

I. Introduction to Program
A. Students
1. Dropping out need orientation to world of work immediately.

‘2, Those deciding on meaningfulness of education '"What's in -
it for me?"

a. ObJective is to answer this question in a positive
' maaner,

b. Subject matter - relevant, concrete, etc. "How does,
a particular subject relate to jobs and the thinps
I want ogut of life9”

3. Those students entering’high school.
4, Broaden all: students vocational horizons.
II. Rationale

A. All education should be‘vocational.

—~—

B. Classroom best place for prov1d1ng 1nformat10n.

c. Vocational 1uformatlon most meaningful when incorporated with
reguldr subJect matter,

D. Fostering vocational development and personal development are
© the same process.

E." Students should possess certain positive attitudes regarding:
responsibility, punctuality, cooperativeness, completing tasks,
initiative, curiosity, autonomy, trust, future orlentedness,
pride in d01ng a job well. - :




" III. Barriers to Program
A. TFact we -are working with culturally deprived.
l.‘ Lack of role models who work.
2. Lack of parental encouragement.
3. Lack of secondary sources.

4. Low ability to postpone gratification - dperate in
here and now,

5. Low ability to communicate.
6. Disenchantment with school,
IV. How staff feels - ideas, feelings, uncertainties, etc., discussicn.

V. Outline program for weék.

I. Define and discuss role relationships.

A. Counselors role.

B. Roles and relaticnships of teachers, counselors, principals,
secretaries, librarians, special teachers, cooks, custodians,
etc, ’

C. Conceptualize dividing into groups of teams.

D. Set up schedule for meetings.

.E. Set up daily.scﬁedules.

Second .Day - - Preparlng teachers to work together and a551sL in overall
student development.

I. Discipline in the classroom,
A. Severe.disciplinary méasures.
1. Impact.
: B. JPositive approaches to discipline.
C. Democratic classroom. |

D. Classroom conferences. |




" II. Group dynamics.
A, Communiéation (emphasis).
"1. One and tﬁb waf‘éommunication.
B. Barriers to communication.
1. Group‘parficipatiop —‘éommunication exercigeé.
C.  Leadership in classrooms.
1. Sociograms.
II1. Féctqrs which alienate children.
~A. Grading practices,
B. 7Teachers values.
1. Group exercise.
c. Worth of the child.
D. Non-acceptance.
1IV. . Group guidance procedures, -
V. Objective settihg. ;’
VI. - Orientation to occupational importance.
.Third Daz
I, Specific techniques and approéches that may be used.
A. Units.
1. In class.
2. By counselbr,
B. Audio-visual aidsl.‘

1. Movies, filmstrips, transparencies, use of radio,
T.V., tape, video tape, teaching materials.

C. Demonstration and grotp participatibn.

8 .




1. Role playing, brainstorming, fish bowl techniques,
listening exercises, panels, debates, various
discussion techniques.

D. Sample projects..

E. Field trips.

F. Student reports,

G. éssays.

. H. Games and éontests.

'Fourth Day |
Vl. Planning the curriculum arognd vocations and attitude development.

A. Presentation of K~0 programs developed in other areas.

B. Brainstorming for development of individual, unique program.

1. Suit needs of students.

Rt

C. Presentation of materials collected and those available for
use and purchase.

1. .Budgeting.
2. Teamwork;
D. Complirte staff involvement in overall ﬁrogfam development.
Fifth Day . 8 . | |
I. Planning individual programs.
A. Teams.
B. ‘Individual planning. -

IIf Evaluation.




CHAPTER III
DEVELOPMENT AND EVALUATION

The summer prior to the beginning of the career education program
in Monongalia County was spent surveying State Departments of Education
to determine the location of any existing career education programs
throughout the United States. Letters were also sent to publishing
companies of educational materials and standardized tests to ascertain
whether there were instruments available which would measure attitude
toward school and career development.

The results of this search led the personnel involved with career
.education program development to believe if any measuring instruments
were available that they were not readily accessible and would have to
be modified to suit the local situation. Following the obJectlves of
the origlnal proposal, instruments were developed to measure elementary
children's attitude toward school (The School Alienation Scale) and
vocational development of elementary school students (The Vocational
Developuent Inventory). The School Alienation Scale is composed of 30
items all rclated to how children feel about school. The Vocational
Development Inventory was developed at Iowa University to measure the
level of vocational development in junior high and high school students.
With perwmission from Dr., Crites, the questions were changed to a third
grade level so that it could be used as an evaluative instrument. A
record of achievement test scores were kept throughout the developmental
period of the program. The Educational Development Series was utilized
since this had been adopted as the West Virginia achievement testing
instrument. The reading and math scores were to be used along with the
summation on carser plans, school plans, and school interest since these
would be indicators of the success of the program, Open-ended question-
naires were developed for students and teachers who were involved in the
career education- program and were used twice each year,

The program was not established as a research project, however
an attempt was made tQ.contrcl as many variables as possible to determlne
results. Evaluation measures used were:

1. School Alienation Questionnaire.

2. Educational Development Series Tests.

3. Crites Vocational Development Inventory (modified).

4, Brown Inventory of Vocational Development.

5. Open-ended student~teacher evaluations.

10



School Alienation Questionnaire

4

gy

Students at the pilot and control school -were administered a
school alienation questionnaire at the beginning of the 1970-71 school
year. The same instrument was used at mid-year three years later.
Participants had not been exposed to career orientation prior to the
first testing. The pilot school initiated a complete program in
career education after the pre-test. Students in the fourth, fifth
and sixth grades were tested. The results of the inventories are
presented in Table 1.

A tabulation of key questions concerning positive attitude
toward school reveals that there was a gain of 21 percent at the
pilot school that had initiated a complete program orientation and
a decrease on the attitudional scale at 8 percent at the control
school. A change in administration and faculty at the control school
in August before retesting could have had some bearing on resulis.

TS
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EDS Series

The Educational Development Series (STS) tests were administered
each year during the seventh month to all students in the third and
sixth grades. Tables 2 and 3 show tabulated results for the three
year study period. The publishers of the test have indicated that the
Grade Score shows the pupil's or group's position on the STS general
national norms. Testing was administered by individual classroom
teachers under the supervision of the county coordinator of guidance
and testing. No attempt has been made to convert the grade score to -
local stanine differences. The reader can make comparison by using
Table 4 which shows grade scores for third and sixth grades for the
_county school district. Levels in the traditional subjects of
Reading, English and Mathematics are shown in each Table. Battery
composite scores reflect these three plus science, social studies
and problem solving. Total- ability as shown reflects a combination
of verbal and non verbal levels. Grade Scores differences of 1.0 or
more may be viewed as statistically and educationally significant.

TABLE 11

EDUCATIONAL DEVELOPMENT SERIES TESTS
Cass District Elementary School

Grade 3 _ _ '
Year o 1970-71 1971-72 1972-73
Number ' 45 48 . 60
Reading : 3.0 ' :
English 3.0
Math - 3.4
Battery Composite 2.9
- 2.8
3.0

Total Ability
Basic Skills
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Grade 6

Number 4
Reading 6
English 6
Math 5.
Battery Composite : 6
Total Ability 6
Basic Skills 5

16




TABLE III

EDUCATIONAL DEVELOPMENT TESTS
Waitman Barbe School (Control)

Grade 3 : ‘ :
Year 1970-71 1971-72 1972-73
Number 13 . 16 14
Reading ‘3
English 4
Math L d 4.
3
3
3

Battery Composite:
Total Ability
~ Basic Skills

WWwWwwww
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Grade 6
Number 4
Reading 5
English . 5
Math 5.
Battery Composite ' 5
Total Ability 6
Basic Skills 5

[N SRR o RN AN B e ]

TABLE TV

EDUCATIONAL DEVELOPMENT SERIES TESTS {STS)
Monongalia County School District

Grade 3 ‘
Year 1970-71 1971-72. _ 1972-73
Number . 883 938 875

Reading 3.7 ' 3.6 ' 3.7

English , 3.6 :

Math ' 3.9
Battery Composite ' 3.7
Total Ability 3.7
Basic Skills 3.7

- e e Emm an ee W w e ma e TR S e e ae ae o e e pe e e mn me S G G WR e ma e me  me

Grade 6

Number 898
Reading 6.6
English : - 6.5
Math , 6.5
.Battery Composite - 6.6
Total Ability 6.7
Basic Skills 6.5

17 ' : ; .




Close study of Tables 2, 3 and 4 will reveal that the Career
Education Program at’/Cass District Elementary School did not affect
a gain in Grade Scores on the STS over the control school. In fact
there was a slight downward trend af each.school. This trend was
- greater with the control group.

Accordlng to the STS crlterla neither group showad statistical
51gn1f1cant differences. :

' VOCATIONAL DEVELOPMENT INVENTORY (CRITES, MODIFIED)

Vocational development is shown both by grade level and school

- in Table 5 of this report. In the first testing, prior to the program,
. Cass Elementary School students had a score of 41.3 out of 50 possible
correst responses, while the control school students averaged 40.8,
which is a difference of ,5. Final year of testing of the pilot school
had a score of 43.3, and the control school scored 39.5 correct answers,
which is a difference of 3.8. Vocational development in a three year
time period had a positive gain of 2 points at the pilot school and a
loss of 1.3 at the control school. The Vocational Development inven-
tory is included as Appendix D. ' '

TABLE V

VOCATIONAL DEVELOPMENT INVENTORY

|

Cass District Elementary »School ‘Waitman Barbe Elementary School

(Pilot School in Career Education) {Control School)
" Mean - Mean
1970-71" 1972-73 : _ 1970-71 1%72-73
4th Grade 40.1 43.0 4th Grade . 42.8 7 43.0
- 5th Grade 41.5  43.0 . 5th Grade 39.2 37.4
6th -Grade 42.3 44.0 6th Grade 40.5 38.0
Combination . ' Combinatioft- -
.4, 5, and 6/ 41.3 43.3. .. 4,5, and 6 40.8 39.5

The dlfference in scores for the first testing was .5, with Cass having
41.3 and Waitman Barbe having 40.8.

The difference in scores for the second testing was 3.8, with Cass having
43.3. and Waitman Barbe having 39.5

In attitude toward the’ world of. work, in three years time there was a galn

of 2.0 points at Cass District ‘Elementary School (the pilot school in career
education) and a loss of 1.3 points at Waitman Barbe (the control school).

18



The section on school plans is included in the Educational Develop-
ment Series only on the sixth grade level.” The comparison figures are
" computed by percentiles in Table 6.
TABLE VI

: S SCHOOL PLANS

Cass Elemeutary- Waitman Barbe'(Control)'

1970-71  1972-73 v - 1970-71 1972-73
: Quit School 2% : 4% l ) ) 7% 147

Finish School 6% = 38% a0 19%

Go to Trade , : .

School - 15% 17% o , 7% 247
P Go to Junior : _ L .

College 97 - 1% - ' o127 8%
? P Go to 4 Year _

‘College 477% : 18%Z : ) 3672 247,

Go to GraduatéA M ' : .

School . '13% ' 16% S 1% -z

The program seemingly had the effect of having elementary school
students begin to make more realistic plans. At Cass Elementary School
the year before the program began 47% of the students planned to enter
a four year college. A survey during the following year revealed that
only 18% still intended to pursue a college degree. After one year of
the program 43% of the students planned to enter vocatignal technical
education programs., Wher the projected labor force is considered, these
figures seem realistic. < ' - o

Open Ended Questionnaires

Open-ended questionnaires were given to teachers and students
‘each semester for the three year time period at Cass Elementary and
Waitman Barbe Elementary School. These instruments were used as indi-
cators on school attitude and feelings about the school program. The
overall attitude of teachers and students toward the career education
program was very favorable and was preferred to the traditiomal progran
of which they had been a part, The students at Waitman Barbe School-
showed general disfavor with the curriculum in their school. Sample
ceny of questionnaire and responses are shown in Appendix G.
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CHAPTER IV
CONCLUSIONS

Occupational choice appears to be made in stages that are related
to the physical and mental maturation of the individual. Career oriented
instruction in the .elementary sc®o1 shouid be designed to develop a posi-
tive attitude toward the value and dignity of work in the society as it
relates to responsibility, punctuality and cooperativeness,

Instructional staff and administration of a school must undergo
intensive pre-service and in-service training at the beginning and during
implementation stages. Through the occupational oriented method of in-

_struction a relationsip is established between subject matter and the

world of work.

Observation of the program revealed that the elementary children
increased their awareness of vocations aund developed appreciation for
different kinds of work., Participation in school activities increased.

" There was a decided reduction in the number of 1nd1v1duals who said

that they dlsliked ‘school.

Achlevement tests did not indicate a 31gn1flcant d1 ference in
grade level attafnment when compared with a control group. '

Career education in the 2lementary school is primarily a method

or medium of instruction whereby subject materials are related to occu-
pations through various technlques.

20



CHAPTER V
IMPLICATIONS FOR USE

Career education or occupational’orienta;ion'in the elementary
school must be based on the assimilation and acceptance of the concept
of faculty, administratien and community. Those preparing to start
programs should plan for. daily preparation and plannlng time for each
teacher.

Time should be provided for field trips and adequate utilization
of community resource people.

Volumes of materials have been developed on career education.
Those wanting to initiate occupational orientation programs should
contact their state department of educationm.

21
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MEMORANDUM

—— o —— —— —— — . — ——

TO: Ray M. Kesler, Director of Vocational Technical Center
FROM: W. J. Burdette, Principal of Cass Elementary School
SUBJECT: -Career Program

DATE: May 14, 1973

Observations of the Career Orientation Program in Cass
Elementary School.

The initiation of the Career Orientation Program took

place in the fall of 1970 and has been our curriculum for the past
three years.

Some difficulties encountered were:

1. We did not know we were to be in the program until .
the week before school started, thus we did not re-
ceive in-service training before school started.

2, Insufficient planning time.
3. Entire staff not committed to the program.
We overcame these problems and I feel the program is successful.

Strength of the Program:

1. The curriculum meets the needs of our pupils,

2., School life is more interesting.
3. Develops positive attitudes towards school and life,

4., Helps to eliminate discipline problems.

5. Developed better understanding and cooperation between
home and school.

6. Much more parental involvement,
7. Prevents school dropouts when carried over to junior high.
8. Develops cooperative teaching.

9. Develops more continuity between elementary and junior
" high programs.

10. Pupils, parents, and teachers work together.
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- ) CAREER ORIENTATION WORKSHOP

Place: ' Monongalia County Vocational Technical Center

Dates: August 29 - September 1

Consultant: Elizabeth Hunt

Industrial Arts Assistant:?

Workshop Participants:

Martha Hupp

Sally Crigger
Jackie Hildebrand
Lucille Molnar
Debbie Brown

Pam Howard

Vivian Postlethwait
Steve Snyder
Kinley Reiner
Mary Ann Halsted
William Durdette
Mary Halfhill
Debbie Schiff
Jeannie Phillips
Nancy Rowe

Paula Messer
Linda Guido
Thelma Pill

Betty Clawges
Rita Robinette
Susan Blankenship
Virginia Dlugos
Lucille Drew
Belva Atwood

Workshop Arrangements:

Ray Kesler
Sandra Brown
James O'Hara
Michael Rowan

Donald E. Thomas

Head Start
Early Childhood
Second Grade
Third Grade
Fourth Grade
Fourth Grade
Fifth Grade
Special Education
Fifth Grade
1.1,

Principal
Follow~Tarougn
Follow~Through
Follow-Through
Art N
First Grade
Fifth Grade
First Grade
First Grade
Third Grade
Fifth Grade

"Second Grade

Second Grade
Fourth Grade

Cass Elecmentary
Cass Elementary
Cass Llementary
Cass Elementary
Cass Elementary
Cass Elementary
Cass Elementary
Cass Elementary
Cass Elementary
Cass Elementary
Cass Elementary
Cass Elementary
Cass Elementary
Cass Elementary
Cass District Jr. High
G, W. Phillips

G. W, Phillips

Cool Springs
Summers Elementary
Summers Elementayy
Summers Elementary
Dorsey Elementary
Sabraton Elementary
Sabraton Elementary

Director, Adult-Vocational Education
Teacher Coordinator, Career Development'
Coordinator Trade and Industrial Education
Coordinator Handicapped Programs )
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A special career orientation workshpﬁ was held at the MYonongalia
County Vocational Technical Ceater starting August 29 and ending September 1.
Miss Elizabeth Hunt was the consuf&ant for the worksihop. Prior to the
workshop Miss Hunt had worked with the Technology for Children Project
in New Jersey and in the public schools of other states.

The purpose of.the workshop was to acquaint teachers with an aspect
of carcer development -~ the use of tools. Miss Hunt directed the teachers
in a variety of approaches and activities that could be utilized £0 cn-
courage students to learn more about themsalves and the world around them
through the use of tools.

Each teacher was given an index card and was instructed to: Use
just your hands and card --—- a. divide the card into 6 equai parts,

b. put a héle in one piece, c. shape the remaining 5 pieces so.that
each is different from the others, d. fasten all 6 pieces together.in

a shape that will show each piece and can be picked up as a whole. From
these instructions each teacher designed his own projéqt and cach final
product was unique. After showing each project a discussion was then
held on creating activities for children. Two methods were introduced --
the process method whereby the product is individual and the product
method where there is an end product in mind. FExamples were given of
each of these approaches and how they can be utilized in the classroom.

Miss Hunt then gave the teachers her view of the concept of career
development. She described career developmcnt‘és a process which begins

at birth and one which encompasses all the experiences a person has.

=% 34



Four basic competencies for a carecer were.given: (1) physical competence,
(2; social competence, (3) symbolic competence, (4) inner competence. Dis-
cussion and illustrations of each skill followed.
The general plan to be followed for the remainder of the workshop
was presented. Immediately following this each teacher was.issued a box
of tools which contained: |
1 Steel Square

(Hleasuring Tools)
1 Combination Square

1 Combination Pliers
(Holding Tools)

3 C-~Clamps

1 Coping Saw

1 Handsaw (Cutting Tools) ‘

1 Hacksaw

1 Hand Drill , :

(Cutting and Fastening Tools)

1 Drill Set

1 Countersink Bit

12 Hacksaw Blades
1 Surform Pocket Plane (Smoothing Tool)

1 Claw Hammer
1 Nail Set .
{(Fastening Tools)’
1 Standard Screwdriver

1 Phillips Screwdriver . °

35




Following a brief introduction to the tool kit, all were asked to
inventory and categorize their sets of tools. An assignment was given
for all teachers éo do a researéh paper on one tool. Upon completion
these reports are being compiled into a manual for use in the classroom.
Miss Hunt introduced the textbooks and materials which were‘made avail~
able'ﬁﬁroughout tne workshop and an extensive bibliography on career
development was given to all participants,

Tﬁe second day of the workshop the teachers were introduced to the
world of manufacturing and gained skills in using many of the toolé in
their possession. . An assembly line_production was organized in the vo-

cational shop, each teacher Qas assigned a specif%c task on the assemuliy
line and was taught tne specific skili needed to perform the operatién.
Through this mass production process 20 workbenches were‘congtructe&.

A movie and slides which illustratéd activities involving inaus-
trial axrts with w@lementary school children was shown. The movie,-en—

" was taken during the 1967 Summer Institute

titled "Design for Learning
" of Technology for Children which was conducted'by Miss Hunt. The slides
depicted a variety of tooi oriented programs in the elémentary schoql.
Through the slides and movies the teachers gained many ideas éf acti-
vities, units,_projects and ways of organizing their classrooms in
utilizing a hands on appro;ch to education,

Cards illustrated fhe typed-of'activities (project and process
approach) which ére good to use with children in intfoducing them to

the world of tools and construction. The teacher teams were asked to
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read what was on their cards and to use only the tools and materials !

-

which were listed to construct a project.. An example of both the pro-

duct oriented approach and the project oriented approach folloi:

13

Activity 1 (product oriented)

Tools: Materials:
Crosscut Saw Wood (4 pieces)
‘Pencil " Same lenpgth and width

Combination Square Glue

Make a frame for a picture.
Cut a 45 degree angle.

Activity 2 (project oriented)

Tools: ' ' Materials:
C-Clamp | Glue
~ Hand Drill Dowel Rods -
Set of Bits Wood Blocks (3 pieces)

Mini Hack

Cut dowel rods into shorter lengths.
Fasten shorter lengths to wood pieces,

With variations in tools, materials, and directions teachers and children

can design' countless activities to use in the classrcom.

' The latter portion of the workshop was spent discussing classroom

"organization and planning activities to use during this school year.

The hands on approach to learning can be justified by the following

statements:

~

N

1. Have a P.T.A. program entitled Tecinology for Parents and
involve them in these types of activities and experiences.
Discuss the iuvolvemeut of math, language arts, music,

37



art, science and all other subject matter areas in this
approach, '

2. TIllustrate the problem solving approach the cﬁil& gbes
through in the activities.

3. Explain the imbortaﬁce.of:getting to know the child in -
a variety of roles. | | |

4, Explain the importance gf the child getting to_know
himself in a variety . of settings.

5. Illéétrate how this approach builds self confidence and
pride which often cannot happen in the'traditional
‘classroom, |

6. Explain this as a stepping stone into the world of work,

?eachers,wére then asked to orally list the components ofvthe‘

workshop, and to evaluate each of the compdnenﬁs orn an index card,
‘As can be seen from the evaluation, which follows on the remaining

pages, the workshop goals were achieved and each teacher felt the

week was a mo;t worthwhile experiencet
Following the.workshop; building level meetinés were held

and plans for the year were outlinmed.” All of ﬁhe teéchers are

anxious to try this Approach and to orient other teachers in their

buildings.

38



O

ERIC

Aruitoxt provided by Eic:

Evaluation of Career Development Workshop

This is a' compilation of all of the written remarks made by the parti-

cipants in the workshop. The various components of the workshop were

“identified by the participants orally in a group meeting. They were

then asked to evaluate each of these on index cards. The responses

were then categorized by components,
Sandra Brown
Teacher-Coordinator
Career Development
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EVALUATION OF CAREER DEVELOPMENT WORKSHOP
MONONGALIA COUNTY
August 29 through September 1

Monongalia County Vocational Technical Center

Tool Kit

——thrilled at the idea of having one to use with my classroom, Thne
organization and tools included are really great.

--excellent -~ everything is there that would be needed for creative
activities.

--good choice of tools for elementary school children.

~-~will be good because children will learn how to care for tools and
also will be responsible for keeping tiaem in their proper place.

--although we have not gotten to see or use our own tool kit yet, I
think they're very well planned. They are small and compact, they
hold the tools securely, enable you to inventory your tools at a
glance and have a sturdy.lock and carrying handle.

-~the quality of the tools is wery good and tools selected were
essenfial ones.

--the tool kit was made up- of very good tools which were good quality.
The box to store them in should be excellent.

-~very good.

~--I was very pleased with the quality of the tools in the kit.

~~a well organized arrangement., This solves a storage problem and
children can easily maintain it. . :

~-it is a very complete kit. The tools are very good quality and it
has almost every tool necessary for building projects in a classroom.

--it is a very complete kit. The tools are very good quality and it
has almost every tool necessary for building projects in a classroom.

-~th tool kit is very functional and easy to handle. T like the
fact that everything locks in place.

--well organized and seems to be very helpful,

. —=very useful - beneficial ~ each person in attendance should receive
one. :

~-~good collection of tools to start with.

~==I thought the tools supplied were quite sufficient and am anxious to

~ gain more practice with them.

--sturdy, adequate, great for organization and storage.

—-wonderful.

-—excellent.

—--axcellent -~ includes all tools necessary.

~--very well organized ~ it contains all the tools we will need. I would
have preferred a 12-14 ounce hammer. ‘

—-was well organized. I liked the idea of the cabinet designed by Xiss

. Hunt. All tools seemed to be appropriate for.things that were built
in the classroom.
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Building Workbenches

--the assembly line idea is great ~ felt I learned a lot about con-

" struction in that one project.

~~an excellent activity to see how things are really made and how mass
production works.

-~-good chance to get acquainted with various tools as we moved from job
to job and also Bet acquainted with fellow students.

--hard work, but fun. A great experience!

-~the workbenches are fantastic! We are able to take tkem and use them
in our rooms and we have had all the experience in their creation.
They've serving a dual purpose. To us who have constructed them, they've
offered us the chance to work with many of the tools in a sociable co-op
atmosphere, and they'ff offer us the chance to work with our children in
the same way. -

--] was amazed that I could really build any*hing. The tables are large
and sturdy and I liked the idea of them being different levels.

-~-making the workbenches was great in an assembly line. We got to see
the use of several tools and a very useful product we could take with us.

-~team work.

--1 wish we could have each made our own workbench but I understand the
time factor.

—--a marvelous experience. Many building skills were involved. The aﬁsembly
line idea is great for group rapport.

--that was a very exciting experience! The assembly line worked very pro~
ductively and everyone had a really good time while actually making
benches. It was great!

--this was a great opportunity for teachers to dee the reactions of people
using tools. The experience gives me more confidence to construct other
projects.

--quite an experience. Fulfilling.

--fun to make and useful. )

--big final product that we could all use. Will he a great aid in the
classroom.

~~enjoyed this pro;ect but I found that I got bored in one job and should
have moved around to get experience on all aspects of building the work-
benches.

~~best'of all activities -~ great for bu1ld1ng confidence and learning the
use of tools.

~=-exzellent,

--this was most enjoyable and informative. I like the assembly line pro-
duction rather than each buildimg his own workbench. However, I think
we should have had a certain time for everyofie to change jobs and been
instructed Un a new assignment. That was suggested so that everyone
could have worked on each step of the construction and learned more.

-—great - size ample for several children.

~-this was a very good expericnce. We became acquainted with the diffi-
culties and sore muscles which the children may experience.
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Index Card Activity

T

——excellent and cfficient way to introduce the process approach.

~-—good.

--did not arrive in time for this.

--gave us an opportunity to sce how many different items can be made
from one material.

--good mind-proveking activity. DBroke the ice at our first meeting.
Got us on the road to problem solving.

--good activity,

--this activity demanded some thought as to how we could connect
materiale of paper without using fastening materials. A different
outcome was seen by all and nobody's was wrong which is exactly what
children need.

—-limited in creativity.

~~this was a good activity. I copied the directions to use the activity
with my children.

--the whole process was 1nterest1np With just a few instructions one
can see the creativity and/or frustration and confusion this entails
with the child, .

--it was great,

--this activity helped to demonstrate the processcs needed to make
something.

~--showed differeni: aspects of creating. It seems the less you have to
work with the more creative thoughts you have.

~—interesting.

--a great way to begin,

~-showed what could be done with the process approach

-~-good for creative thinking.

~-good introduction.

~-fun and interesting.

--shows individuality, levels of creativity and orlglnallty - also creates
problem solving in the limitation of tools. .

~--very enjoyable, Increased my own self-confidence. Good lead.

~~this was a great beginning exercise. It helped to start the thinking
and stimulate creativity.

—
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Free Creative Wood Activity

--can't wait to try it with my students!

~-it was a fun and interesting and beneficial exercise to do.

--a real challange to thinking.

--good experience in handlisng tools. Again it gave us a chance to
be creative. ' :

~--good idea. Made me think and got my imagination involved with using
my tools.

-~it made me realize how hard it often is for children to follow
directions. It made us better acquainted with the tools. Good for
self expression.

-—-this project turned out great because it also let each person use
his imagination to put together three pieces of wood. Each product
was different. I liked it because there wasn't a preconceived pro-
¢uct in mind. s

z-very good - even more creativity.

-~the activity was good for learning how to use the tools.

~~lots of fun. Allowed for experimentation with tools.

--it was teally a good activity in which we could take a really active
part and examine and use our tools at the same time.

~~this was a good chance to try some tools that I had limited eXperience
with.

-—a good aspect in creativity.

—~fun, challenging, interesting.

--didn't really know where to begin.

--1 was a bit stiffled trying to use all my tools. Enjoyed the fact
that 1 got familiar with all my tools.

~—good for creative thinking.

-—fun.

--challenging. IR

-=-allows aptitude in selection of project, creative freedom, adaptation
of tools to other purposes such as screws for measuring, screwdriver
for marking, etc. '

--very enjoyable. Increased my own self-confidence,

--good classroom activity not only for us but for the children. As we
have discussed it was good for developing problem solving activities,
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Assigned Card Activity

--now that I think about it I can remember vividly how I felt trying
to solve the problem of using the limited materials to create something.

--this was good for being creative with a limited number of materials.

--helped sce importance of a few tools. Good for creative thinking.

--required more thinking but still fostered creativity.

--fun - a challenge.

--1it was really fun. Certain standards were given but you still could
be creative,

--I like this project because I had to use just certain materials and
not just anything I wanted. I think this is very realistic to every-
day living because sc often we are limited and have to use just what
we have. 3

--a good experience in working with limited materials and tools.

--I didn't enjoy this activity simply because I felt very limited,

--a good problem solving situation -~ room for creativity with limited
media and equipment,

--this activity was good because it allowed for exploratlon of tools
and yet at the same time gave specific directions.to follow.

--the activity was a challenge to most people because they were limited
to material and tools. )

--an exciting aspect of creating. The less you have to work with the
more creative thoughts you seem Lo have.

--interesting. :

--really a good experlence. With only a few tools etc. you can give
more thought to product.

--beneficial. I plan on using my game I made in my class.

--good for creative thinking with limitations.

--had to do more thinking.

--good for following directions but limited my ability to create. I
felt lost.

--great - social interaction - mutual understanding of each other's ideas
as '"workable" to the end product. Creates a '"true" adventure in ex-
perimenting with limited facilities.

--interesting and challenging.

--good activity for discovering the particular use of certain tools.

It hélps the student find many uses for that tool and also in showing
the designated problem.
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Tool and Activities Manual

~=I'm sure this will be very helpful in the classroom.

~-good because it is something we all ihelped to make and can be used
in the classroom.

--great because we made them ourselves.

~-good, handy reference guide for later use by us and the children.

~-very useful! --to us and our classes. Serves as a fine reference
for children.

~-will be helpful in follow-up in my classroom. .

~=1 liked the way we learned about tools, because no one told us every-
think about ecach tool but we each had a special one to research,
I plan to use this idea in my classroom with my fourth graders.

~-very good to get acquainted with tools as to different sizes.

==Y think this will be very nelpful in the classroom. Also it is a
good reference for us in demonstrating the tools.

--good - children and teachers both can utilize a tool manual.

--excellent activity and one I will use with my children.

-~this list will help me a great deal as I begin work with my children -
good memory refresier and guide.

--wil}l be very useful in working with the tools and children in the
classroom,

~-good activity and useful,

--we should have reported now but booklet will be an aid.

--I could not find information on my tool. However, it supplied
another way to get familiar with tools. '

--helped to become acquainted with the names of tools.

--gcod.

—~good idea,

--a must for adults and children, s

-~this will be extremely helpful f£o the teacher and students.

-—-it was one of the activities I liked the least ~ maybe because I
had a difficult time finding information.
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Inventory of Tools

——it will be good to help a fellow teacher who may be interested in
the idea but not be so fortunate as to attend such a worksiop.

—-good introduction to the world of tools which I knew nothing of.

-~excellent reference in case of loss of any tool.

--will be extremely helpful for future ordering of tools.

--necessary in replacing or acquiring new- tools.

—-good activity - good reference. ~

—this will be very useful when we want to order an exact replica of
a tool.

—-good in learning kinds of tools, feel of tools and uses.

-~this again was good to help us get acquainted with the tools.

--important, particularly for reordering or duplication purposes.

——-good introduction.

——this list will aelp me check on what I have and also help to pur-
chase nev or lost items.

—-good idea - especially for children in the classroom.

--nelpful for gaining insight into use of %ools.

~--good beginning to get acquainted.

--beneficial for reordering.

--helped me to learn the names of tools and how to rcoxder.

-~fair,

--good and got acquainted with a buddy.

—-good activity - only way to learn about tools quickly and efficiently.

--provided us with an cpportunity to know more about the tools and a
knowledge of ordering them.

--realized tinis must be important but not overly fond of this activity.

47



O

ERIC

JAFuiToxt provided by ERIC

Slides Depicted a variety of tool oriented programs in the
elementary school conducted by Elizabeth Hunt. Thay
included programs at Charlotte, North Carolina, Campus
Schoel, State University College, Oswego, New York,
and New Jersey public elementary schools.

--was helpful to sce some of the ideas in use.

- ==I got many useful ideas from the slides.

--good ideas and exciting to see the children's enthusiasm as they
worked and learned.

=-very informative. Gave countless suggestions for projects in class-
rooms.

~-I found this inspiring and a little spellbinding. It did help con-
vince me that wve need to expose our children to these creative ac-—
tivities. If our classes are going to be so fascinating and ex-
citing I foresee the end to discipline problems.

-~they were very good - gave many good ideas.

--this gave me an idea of how one tool box can be used with 30 children.
Assignments can be made in groups.

--very helpful., Anyone having doubts about this approach, the slides
should have shown them this is an exciting way to go.

--we were able to see what other schools arc doing and get ideas to
take back to our classrooms.

—-beneficial and gave me ideas for my classroom.

--an insight into curriculum correlation and actual performance.

--the slides were recally useful in seeing the tools used in other class-
rooms. They were really gocod.

—--I really enjoyed the slides of children in an open situation working
with tools. This reaffirms my belief that it is possible.

--good for new ideas.

--good - interesting - inspiring.

~-preat ideas.

--interesting,

~--interesting to see the approacnes of dlfferent teachers using tools.

~-informative,

~-good ideas to use in our school.

--very informative - presenting a wealth of information.

~~very good - entertaining - showed classroom organization.

~-~good activity in that it shows how the workshop program can be used.
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Movie re: 1967 Summer Institute of Tecnnology for
Children of the Technology for Children Project.
State Department of Education
Trenton, New Jersey

—~helpful to see some of these ideas in use. Would have liked to have
had more time to collect ideas for classroom projects.

--the movie snowed the practical aspect of this program in a regular
classroom.

-~good ideas and exciting to see children'’s enthusiasm as they worked
and learned.

-~fascinating - showed how much children can accomplish and learn if
given a chance. :

—-a good way to see what exciting things are happening in other places
and gain back our enthusiasm for teaching which gets lost in Monongalia
County.

—--enjoyed it - helpful to me.

--the movie was very good.

~-axcellent.

--beneficial. Gave me lots of ideas to use in my classroom.

--pood insigint into actual performance, '

--seeing what they are doing in other places renewed my faith in ed-
ucation and possibly there is even hope for Hoqbngalia County.

—--this type of film should be shown to our administrators who feel
that this type of activity is unorganized and too noisy.

~-great for much needed new ideas.

--fantastic to watch children in motiomn.

~-interesting.

--teachers are in constant need of new ideas and this was a good way
to get them. . | '

--good ideas to use in our schools.

-~excellent.

--was helpful. Showed children's interest.

--good activity. Shows how this workshop can be used.

--wish the '"powers that be' could see this. Maybe - just maybe - they
would realize how behind Yonongalia County is.
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Tool Demonstration

--1 plan to use the same type of demonstration in my classroom. Very
helpful.

—-1 think this made the proper use of tools better understood.

-—-especially helpful to those unacquainted with tools.

--helpful. Also gave me some correct terms to use in connection with
"the tools,

-~-a necessity. Very informative,

--great, Will use with my children.

-~-really good and most important.

--very good to learn more about tools and their uses, care, and how
to store in tool box.

~--this was very important to me., It made me feel more at ease aboul
the tools knowing the correct way to use them.

--good. We need to know the multiple purposes and proper maintenance
and use of tools.

--gssential to me as I know notihing about this area.

——this helped me for some tools that I have not used before.

-~vary helpful in begimning to work with tools,

--good. Gave help in use and care of tcols.

—-neecded very much.

--learned things I had never known,

~-well worth the time.

--excellent.,

~-this ve needed - very helpful.

--gxcellent -- but a follow-up seens a necessity wnen putting the tools
in motion. Wis to me would seem better for children,

--extremely lhielpful. An explanation to the children will now be easier,

--this was a necessary part of the program. Should also demonstrate in
the classroom.

S0
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Classroom Organization

~-wish we had more time to explore this area.

~-the teaciier must organize this program in hier class to meet the
needs of the pupils and her own personality.

~-not especially necessary as every teacher w111 have to adapt this
to his or her own schedule.

~-since there were no restrictions placed, each one of us will feel
free to use our workbench and tools to our own advantage.

~I think some of us needed more instruction in this area -- more - -

here and now discussion on our part -- some for instances should
have been raised and various opinions and suggestions given.-

--an exciting approach I can't wait to try., I just hope my enthusiasm
isn't squelched by some administrator who doesn't understand this
approach.

--needed more of this--as I still fcel uncomfortable with so much
freedom for children although I know it is best.

—--I hope Mrs. Brown will be available to all of us. I am excited
but frightened and will need lots of help,

—-although this was a brief discussion the suggestions were very
helpful especially the one dealing with parents doing activities
‘at P.T.A.

-~didn't get into this--would be very involved to do with various
levels and programs involved.

—-is this for real. Can't believe Monongalia County is willing to go
along with such an exciting approach. Won't believe it until 1 see
it in action and I don't lose my job. I sece it as an end to dis-
cipline problems but wnat would this county do without tae paddle?v

" ==I would like to know more about the planning of activities for a

large group of people.

--very important in working with the tools and the children.

——wnat fun! How exciting - at last children may be able to find
some meaning in school!

—-helped in tnluklny out now I mlght use this in my class.

—<helpful.

——-comments for gettlnp started were helpful.

—-good .,

—-hnelpful.

--strictly individual to manlpulaLe its process into classrcom
learning.

-~—good. _I had been wondering how to fit all these experlencpq into

the program. I now have many ideas. - :
-—thank goodness we discussed tihis. I was waorried about tliis most-
not anymore, :
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Show- and Tell

-~-fun. Gave me more ideas.

--this was fun!. Seeing what the others have made wac_lnterestlng nlus
taking pride in your own creativity.

-1 especially enjoved seeing the ideas others came up with. Each pro-
duct was entirely different and reflected the thou?ht and personality
of - the creator,

--gave us a chance to see a different view of Lhe other teachers.
Created a frlendller atmosphere.

—-=fun!

—-—exeiting!

--this was great in that each child kas a chance to express what he has
created,

——excellent, Each show and tell showed more creativity and more freedom
in creating.

--these helped to show us that our projects did not have to be fantastic
ones, just our own creations,

—~lots of fun. Shows how individuality is a real factor.

—-gave me lots of ideas: Everyone needs to be told he does a good Job

and not just spec1al talents,
~-great |

—-new ideas from classmates.

~-—great to show off work and products. HMade me feel very creative.

--good activity. Makes each person feel important.

--great fun and interesting to see creative products of the others.

--good. N

——fun, :

--interesting and shows individuality ‘which should be the aim of the
child's activity. - - '

—-make the atmosphere and work more enjoyable, : ) -

-~-enjoyed this very much and found it valuable to see how others created.
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?coks

—~I would like to have had more time with them.

-~-the books are excclle1L Each school should have them as resource

materials.
~~library was very adequate.
~--excellent reference library.
~—great:. I am very glad we got a b1bllography.
--was very helpful,
~=-excellent ideas for orderlng new books for llbrary

—-~the books were informative and added a lot to the workshop.

—--interesting and informative--gives a boost to creativity,
—-gave me lots of ideas for a library in this area,

--got lots of great ideas from them,

-~pood for future references and resources.

--excellent resource material.

- ——good resource material.
‘—=helpful - many ideas.

~-would like to have had more time to look at them.
~-wonderful. -

-~very good assortment.

~--excellent. Suggest they be avallable to answer children's

s questions.

--I was very glad for the use of the books. It would have been nearly

impossible to gather information without them.

--good to see the types of books we can flnd 1nformatlon in.

~-need in school libraries.

i
4
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Handouts

—-bibliography. lope to use in ordering several items--materials list
useful. <

-—-excellent resource material.

--thank you for these.

--will serve as wonderful references in the future.

--great references.

--a nust to pet started.

--valuable .information,

--the materials and tool lists were especially good. I learned about
some materials I could use in my classroom that I didn't even know
existed. - '

-~good resource,

--good. to have.

~-the handouts will be a good start for a career development. notebook
for the classroom. '

—-important for our future in the classroom,

--helpful. Good to keep for future reference.

—-will be useful in classroom. Thank you.

~-~will be helpful when ordering materials.

--will be helpful and useful,. .

--cxcellent. , ’ ' : .

--all o.k. )

--~a must.

—-thesc will be extremely bhelpful in the future and provide a stepping
stone for me,

-~needed.

-~good materials,
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Buddy System Tach teacher had "buddy" to work with.

--great socialization experience. Got to know my partner quite well.

+—it is good for working together and sharing ideas. -

—-gave a feeling of security. ’ '

--a chance to meet new people.

—-—good. v

--great. Gave me more self confidence. Good to use with children.

~--gave me more self assurance.

--a good type of team teaching.

-~the idea was good. It made me feel more at ease.

-~good for rapport and is effective in time element and performance.

—-helpful. Good for students.

—-good., Onec helps the other share ideas.

~—-I don't feel we really used it that much.

~--wasn't used much. '

-~this is excellent. Two heads are better than one.

--good. DBuilds confidence.

--good., It gives confidence.

~--becoming involved in a common interest creates a sensitivity group
with much greater effectiveness.

—-this was helpful.

--good teamwork.

--no better way to teach cooperation.

—-~learn sharing and how to work with others.
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Assistant Instructor Miss Hunt was assisted throughout the
: workshop by Mr. Thomas the huilding
. maintenance instructor at the Vocational
Technical Center. '

~~heipful and very encouraging.

--yery helpful and patient,

--gracious and helpful.

--yery helpful and cooperative.

--very capable and willing to be of help.

—~very helpful.

--couldn’t have managed without him. Helped me a great deal.

--cxcellent.

--Mr. Thomas was very helpful and also nice to work with.

~~Mr. Thomas was very helpful and great to work with.

--He was a great help and aid to our success.

--interested, itelpful and pleasant to work with.

--pleasant and helpful.

--Mr. Thomas was a great aid to all of us and had a great deal of patlence.

~-was very helpful and furnished everythinp needed.

--he is a must! Most helpfull

~~-good.

--excellent.

--tremendous.

-~he was excellent and extremely patient.

-—an excellent instructor, complimentary, builds needed confidence.

--patient, works well with students, gives tinem the encouragement Lhey
need,
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Procurement of Materials

~—if only I can do half as well for my class.
—--wonderful . Supplies were adequate and there when we needed them.
--materials were always on hand. -

| --excellent. L
--materials were always ready and available.
—~the staff has done a great job in putting together the materials and

the tool boxes.

--alwvays enough.
--they were always there.
—adequate. '
—-~very good.
——could have been more organized.
--excellent,
——we had everything we needed when we needed it.
-—-great.
~-couldn't have been better organized.
--excellent job. Made everything run smoothly.
--very well done. ’
—-—arrangement was good.
--handled well. '
~--very important and well done.
--pood organization.
--yell planned.
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General Comments and Recommendations

--Fantastic! I had a great time! Very well organized! Longer, would
like to try more advanced activities.

~-This has been the only really beneficial in-service workshop I have
ever attended. Excellent is my only comment. This workshop was ex-
cellent but we should branch out to other schools. Also, a follow-up
to this workshop would reinforce what we have done.

--excellent workshop. I recommend future worksiops.

~--I think this was one of the most exciting things I have ever encountered.
If I had any idea we would have this opportunity I would not have dreaded
in-service again for one second. Iifiss lunt, you are ADMIRABLE!

~~I would highly recommend this worksiop to anyone. It was 1ntnrest1no and -
fun! I really thought the instructor and assistant were great!:

--I highly recommend this to every classroom teacher. The instructor was
excellent and I think this is what nade our in-service week a complete
success.,

--a very worthwhile and enthusiastic workshow. 1 think another onc next
year would be great. .

-~I enjoyed the workshop tremendously. I would whole heartedly recommend
it to any teacher. In this particular workshop I think the teachers
should have represented 20 different schools — not the few they did.

That way more children could have benefitted.

«~I ywas so very pleased with this workshop and I hope many others in the
county will be afforded this experience in the future. Also I would
be absolutely delighted at the perllgﬂe to attend an advanced workshop
in this area. Libby Hunt is tops!

~=~I would certainly recommend this workshop. It was really great to set
to use the tools and it is definitely a part of education which siiould
be made available to all children.

--I believe the rest of the teachers in the county would benefit from
this workshop. If we don't convert them at least they would see the
benefits of the activities.

--Hopefully we will have other workshops with more time to work. I think

" it would be adviseable to have the workshop for other teachers.

-—enjoyable 3 1/2 days. Chance to explore new area and to teach this
type of thing to children. This was an extremely beneficial workshop
because everyone came away with a feeling of success! People actually
got a chance to participate instead of merely sitting around and ob-
serving. Well done. Definitely repeat!

-~As a new teacher I felt that this workshop was interesting and an en-
joyable way to really meet and get to know other teachers. First I
recommend that we do this again! Iaybe even on a higher level next
year if we improve on our new skills. :

~-I truly enjoyed the workshop and would definitely recommend it. I
received many ideas and am anxious to try them.

~—excellent workshop.

.
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General Comments and Recommendations (continued)

--best workshop I have ever attended. Very informative. Relaxed at-
mosphere and presentations were well prepared and well executed.
Thanks. I recommend at least a five day workshop. Second exposure
would be most beneficial to this group.

~~learned many new tnings. Would enjoy a follcw-up on this.

--an excellent in-service. One I not only can benefit from in school
but at home and for a lifetime. '

~-I found this tremendously helpful. This was an excellent experience
and should make school life more enjoyable and more beneficial to
many children, I feel more schools should have had the opportunity
instead of so many from one school. If this experience is ever offered
again I hope I can take part. I would recommend this to anyone.

~-why should we have to sit in boring in-service meetings which are not ..
useful when we can have something like this. _

~-this was excellent. 1Is there any way tinis type of in-service could be
continued.?

\
i
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APPENDIX C

BROWN VOCATIONAL DEVELOPMENT INVENTORY
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INVENTORY OF VOCATIONAL DEVELOPMENT
IN ELEMENTARY SCHOOL CHILDREN

DUANE BROWN AND SANDRA BROWN

DIRECTIONS: Circle the letter that is the answer which you think fits

1.

4

10.

you. There are no right or wrong answers. This is not a
test. Just give the answer that shows your feelings.

I want to work when I grow up.
A. Yes. I want to work when I grow up.
B. No. I do not want to work.

I want to be on time when I go somewhere.

A. Yes. I want to get places on time (school, church).

B. No, It doesn't bother me if things have started when I get
some place (school, church).

Do you like to do- a good job?
A. Yes. I like for the things that I do to be done well.
B. No. It is not important to me when things are done badly.

Do you like to finish your work?
A, Yes. I like to complete the things that I do.
B." No. It doesn't matter if things I start are not finished.

I would like to get money for not working.

A. Yes. I think that it is a good idea to get a check through the
mail,

B. No, I would not like to get a check for not working.

I would like to know more aboﬁt jobs that I can do when I groﬁ ub.
A. Yes., . This would be interesting.
B. No. This would bore me.

I would like to find out about places to work;
A. Yes, I would like to know more about them.
B. No. This would not interest me.

I have thought about what I am going to be when I grow up.
A, Yes. 1 have.
B. No. I have not.

My mother and father have talked to me about jobs- when I grow up.
A. Yes. They have talked to me.

-B. No. - They have not talked to me.

I think that school will help me to get a job.

A. Yes. I think that school will be helpful.

B, No. I do not see how school will be helpful to me in getting
a job. '
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11.
12,
13.

14,

15.
16.
17.

18.

19.

. 20.

21.

- 22,

There is a job that I know a lot about.
~Yes. I know a lot about .
B. No. There is not job that I know very much about.

Where I live doctors are thought to be more important than storekeepers.
A. Yes. Doctors are thought to be more important than storekeepers.
B. No. Doctors are not thought to be more important than storekeepers.

Where I live bankers are thought to be more important than car salesman.
A. Yes. Bankers are thought to be more important than car salesmen.
B, No. Bankers are not thought to be more important than car salesmen.

I like to finish the jobs that I start on time.

A. Yes. It is important to me to finish jobs when I say I will or
when I am supposed to.

B. No. It doesn't bother me when I do not finish jobs on time.

The people that I would like to be like most are people who work.

A. Yes. T would like most to be like some people I know who work.

“B. No. I would like most to be like the people I know who do not work.

I think that all jobs are important.
A, Yes. -All jobs are important.
B. No, Some jobs are not needed.

I think that following doing what I'm told is important,

A. Yes. I think that.I should follow directions. A
B. No, I often do not think that dircctions should be fellowed.

I believe that I should get along with the boys and girls in my classroom.

A. Yes. I believe that I should try to-get along with boys and girls in
my classroom.

B. No. I often do not see why I should get along with ‘boys and girls
in my class. .

I believe that working with other boys and girls in class is important,

A. Yes, I believe that I should work with other boys and girls in class.

B. No. I do not believe that I need to work with other boys and girls
in class.

I like to work. .
A. Yes. There is at least one thing that I like to work at.
B. No. I do not like to work at anything.

I think that I can do a good job by myself.
A. Yes. I can do a good job myself.
B. No. I need help and cannot do a job myself.

Other people think that I can do a good job by myself.

A. Yes. Other people think that I can do a job by myself,
B. No.- Other people think that I am not-able to do a job by myself.
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23. I think that other people want to help me.
A. Yes. People do want to help me.
B. No. People do not want to help .me.

24, I am able to make my own decisions.
A. Yes. I can make my own decisions.
B. No. I need help ir making my decisions.

25, 1 like to find things to do.
A. Yes, I look for things to do.
B. No. I do not look for things to do.

26. I sometimes do more than is asked of me.
- A. Yes.. I do more than people ask.
B. No. I do only what is asked of me.

27. 1 like to be given special jobs to do.
A. Yes, 1 like special jobs.
B. No. I do not like special jobs.

28. I like it when my parents or teachers say that it is up to me
to get something done.
A. Yes. I like it when things are left up to me.
B. No. I do not like it when things are left up to me.

29. I feel like other children should be able to do the same things
than I can.
A, Yes. Other children nave the same rights,
B. No. Other children have less rights than I do because I
' am special.

30. When I éet.angry (mad) I feel like doing things to others to get even.
A. Yes, When I am mad I want to get even.
B. No. I do not usually want to get even with others.

31. T follow school rules and reguiations.
A. Yes. 1 almost always follow rules.
"B. No. I do not follow the rules.

32. I do what my mother and father tell me.
| A. Yes. I almost always mind my parents.
B. No. I often do not mind my parents.-

33. There are many times when I do things well.
A. Yes. I do well'as often as others.
B. No. Others do well more often than I do.

34, I am sometimes late to school.

A. No. I am on time in getting to school.
B. Yes. I am sometimes late to school.
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35.

36.-

37.

38.

39,

40,

';;' 41.

42,

43.‘

44,

45.

46.

I sometimes get mad {angry) at cthers because they do not work
fast enough.

A. Yes. 1 sometimes think that others do not work fast enough.
B. No. It doesn't bother me when others are slow.

I have talked to people about what they do when they work.
A. Yes. I have talked to people about their job.
B. No. I have not talked to people about their job.

I like to do new things.
A. Yes. I like to do new things. ‘
B. No. I am happy to do the things that I have always done.

1 sometimes like to work alone.

_A. Yes. 1 like to work alone at times.

B. No. I always want to work with others.

I pick my own clothes.
A. Yes. 1 choose my own clothing.
B. No. Others choose my clothing.

When I have needed help, people have helped me. .
A. Yes. People have helped me when I needed it.
B. No. People have not been helpful when I have needed help.'

I think that I can do many things well.
A. Yes. 1 am able to do many things well.
B, No. I cannot do many things well.

Where I live will not be the same when I grow up.
A, Yes. Things are going to change.
B. No, Things will be the same when I grow up.

I have thought about what I will be doing three years from now.
A. Yes. 1I have thought about three years from now.

B, No. .I have not thought about three years from now.

People have sometimes told me that I am curious (like new things).
A. Yes. People have told me that I am curious.

B. No. No one has told me that I am curious.

I can already see how school will help me when I grow up. !

A. Yes. I can see how school will help when I grow up. . .
B. No. I cannot see how school will help me when I grow up.

My parents or my teachers have often been mad at me for not finishing

a job on time.

A. Yes. They have often been mad at me for not doing things on time,

B, No. They have not been mad at me about getting things done on time.
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47.

48.

49,

50.

I like to visit new placeé where I have not.been before.
A. Yes., I like to explore. '
B. No. I do not like to explore.

I like to see other children get things done on time.
A, Yes. I like to see other children get things done on time.
B. No. it makes no difference if other children do not get

. things done on time.

The people I know like me,
A, Yes, The people I know like me.
B, No. The people I know do not like me.

- I 1like to take new jobs, »

A, Yes. I accept jobs willingly.
B. No. I do not accept jobs willingly.
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APPENDIX D

INSTRUCTIONAL PROCEDURE OUTLINE




PLAN FOR PROVISION OF INFORMATIUN

The program might be broken down or divided throughout the
elementary grades in the following manner

Kindergarten - The child learns about the work activities of his
mother, his fathef, and other members of his

'hdd;;hold. |

Grade 1 - The child learns about work in his immediate environ-
ment, his home, school, and neighborhood.

Grade 2 - The child learns about community helpers whc serve
him as well as about familiér stores and businesses

©in ;he neighborhood.

Grade 3 . -‘The child studies_ the expanding cohmﬁnity; Emphaéis .

‘is piaced upon fransportation, communications,_aﬁd

'other majof:ihdustries.

Grade 4 - The child learns about the world of work at the state
level, inciudiné main industries of the state.

;6rade 5 ° - The child's studies broaden to cover the industrial
life of the nétion.~ Major induétries of the various
sections of the United States are selécted'f;f study.

Grade 6 ~ - The child's prog;am is expanded fo iﬁcludé the western

* ~.;vhemisphere. Life in Canada and in South and Central

America is contrasted with life in the United States,

© SPECIFIC GRADE LEVEL PLANS FOR THE PROVISION OF INFORMATION

Kindergarten
The Immediate Environment = (Mother, Féther, Household Members)

(Worris, p. 60) "The purpose of kindergarten is to help the
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young child relate to the group. A great deal of time is spent in help-
ing‘children of this age learn to make friends and work and plan co-
'operatively with. peers and adults."

Goals ~ Appreciation for each member of the Fémily and the‘hork each

one does. Acceptance of self and others.

Units to be presented can b;}qentered around: Family, Home,
Siblinés; fFriends, Pets; feelings toward aforementioned topfes,
close relatives and Qrpecially the child himself.

A good place to Beginhcareer study is with the jobs in the
family. Each job or task could certainly be explored. One of our
objectives would be to work closely with the child and his family

unit throughout the cereer develoﬁmenf process. A goed way to begin
wduld be to bring the parents in at the vefy start. PFarents CDQld
be asked at various ‘times to come to school in their work clething
and speak brief;y with the children about the work they do.

(Norris p. 60) "Children should bé encouraged to become ac-
quainted @ith the workers théykcome in contact daiiy. Chiidren of
this égeican be ledlto see that tHeir own family and the'families of
their playmates are actiJg and cooperative workers in the community."

Role playing the‘Famiiy situations and members is an excellent
fechniéué to use at‘this'ieQel. It is not only ?un physi;ally but
it brihgs out feelings and a#titudes and helps them to Qndersténd them-

selves and their Family>better.

The first year in the classroom should béran‘exploratory period.

In the process' of better acquainting the child with the way to school,
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the modes of transportation, the home an& neighborhcod, the impertance
and the interdependence of each worker’cén be emphasized.

Attitude devélopment must begin at this level and continue
tﬁroughout £he program. beQeloping wholesome attitudes toward sel%
and others should be stressed. Thraughout each subject area ana in
every part of the school day such things as dependability, responsibil-
ity, cooperativeness, punctuality, and the like can be incorporated.
Examples - Guidance Kit ~ o -

Random House

Teachers own attitudes should reveal respect for each worker,
his job and ;ecognize its worth.
GRADE 1

Workers in the home, schonl; and church. (Enviroments fhat are
real and meaningful fc first graders. Family - life cent@r.)r
I. Selectian of occupations or jobsvto‘be covered in first grade

classes. . | |
A. Meeting with the first grade teachers during orientation
week before school begins.
Ub‘jectivers_: '
1. Discuésioniof Jjobs that héve meaning to First grade
: ;tudents at home. HRole family should.play in homé, and
school settihgq objecﬁives.
a. List of the jobs parents have outsiue the'homs.

b. List of'jobs parents have within the home.

€. Jobs child does or can do at home and how these jobs:
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B.

relate to adult world; -
d. - Jobs of brothers, sisters, or other'Family members.
Discuséion'of roles entire staff should convey to the
first grade child (role may differ slightly providing
children have had nursery schocl @nd/or Kindergarten
expefienca). Entire staff éhould be incorporated into

program. {Teachers, principals, secretaries, counselors,

" maintenance workers, cooks, teacher-aids, bus-drivers,

deliveryman, etc.).

a, Helpers, friends, instructdrs.

b. Equaliﬁy of all students and 21l jébs. Understanding
individual differences.

Discussion of the role of the church (workers, members,

interaction, responsibilities, attitudes).
a. ﬁreedom of choice.
b.. Purposes. ,
Set up a tentative, flexible time taEle for coordipating

and carrying out objectives of prugram, developing

attitudes and cafrying out acfivities of the program.

Meeting with students. First week of school.

1.

Determining where the students are (at this level, oral .. -
quéstioning would be_ngropriatej.

Introductiaon.

a., Purposes: learn of self and others, learning about

jobs and career development at this level, attitude
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Y

‘A .

development.,
b. -General outline of program and level objectives.
Students Participation.

a, Jotal group activities. A -

" b. Small groups or committees.

c. Individual or paired.
d. Combination with home, school and church workers.

e. [lomments, suggestions, guestions.

.I1, Plan for carrying out first grade program.

Purpose  of ‘program (outlined objectives).

1.

4,

operation, etc.). N

To begin a broad, informative .career information service

for the student.

To give the first grade child a feeling of acceptancé

=

through responsibility. Job acceptance at home and

school. (Involvihg completﬁng tasks, punctuality,'cok

2.

‘

To begin in each child a critical evaluation of his
immediate environment.

Additional teachers, staff, and students.

Resources neeced:

1.

Compile list of books 'available in schoal, I.M.C., homes,
libfaries, and available Fér ordering abou$ hame, Family
life, échool, and ghureh workers.

a. List sﬁitable to meet indi&idual'needs of all stﬁdents.
bs. List for gathéring informatibn py teachers and other
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C. Materials needed:

staff members. (file).

Compile comprehensive list of reference sources, and re-
source personnel. MNote: Resource people whether it be
parents or otHers in community should be consulted pre-
vicusly before offering their services. At their
convenience, a contact schedule of times and places fhat.
will be available should be made.
a. 'Studeat list. |

b. Staff list.:

-Evaluate film library materials available.
a. Catalog listing (IMC).

"~ b. Individual schools and classrooms.

c. Film company catalogs —‘Films'?nd Fiimstripé avail-~
ablé for purchaéé.

d. Industry and service organizations.

Opaque or overhead projector,

Film projector.

Filmstrip projector.

films, Filmstn@ps, ;nd sliaes.k'f

Art.suPplies: Mural paper, crayons, painis,_psncils,

sticks, ‘cloth, ‘scraps, glue, con§trubtion papef; etc.

Maéazines, pﬁsters, and pictﬁres.

Tape recorder.
o

Record player.
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D,

9, Materials should be gathered which are conducive for
imaginative play. Some examples of this would be: Yats
(miner, construction worker, welder; glassworker, mail-
man, nurse, doctor,.fireman, chef, policeman, painter,
pilot, bus driver, stewardess, space helmet, etc.).
Representative meterials: (miﬁing equipment, construction
tools, paiqting equipment, beauty operator's equipment,
maintenance workers' keys, wéitress tray and apron, musical
instruments and countless others),

Presentation and Coﬁtent:

Note: Progress according to tentative time "table set up with

staff.

1. Role playing by staff members/parents.

a. -Appropriéte simple props or puppets.

b. Interview technique: What are you?

c. 'Each role play followed by group discussion.

2. Student. role playing (as a guide to what their concept
of the'?ofia.of.work is). :

a. Use puppets or simple costumes.,

b. Discussion,

Notes Through role playing and imaginaé%ve play a child
can eXplofenthe world of work -and the contributions
each"person makes. He also beéins tc;See himself

_in a variety of“foles and will hopefully see hih—

]

self as having personal worth and as someone with
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wgrthwhile contributions to make.

3. Read stories to students, and as their reading skills

improve let them read for theméelve;.

4. Listen to prepared tapes or records.

~ 5. Show appropriate films of filmstirips.

6. Prepare experience charts.

Note: With beginniﬁg readers experience charts are a very
effective technique to help in encoufaging.children
to read and present career information. One child
may be chosen and a complete, readable chart develop-
ed on his father's occupation.

7. Service Organization Presentations.

a. School Nurse
b. Volunteer Groups. }

8. ,MUrals‘— As a Free‘exéroise student§ could be encouraged
to begin a mdral to which they éan\Freely add their con-
cep£s of what they are learning about jobs (Liist jobs
discussed for referenqe‘by students). |

9. Show and_diséuss prepared transparencies.

10, EﬁcoUrage students to collect pictures of several diFFe;ent
~ kinds of jobs (use for bulletin boards, displays, and free
-diSCUSsion).- 2 \

11. Assignment qF tasks and voluntesr jobs in thé'clasgroom

or school.
12.. Involvement in work songs and éames, N

\
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13. Field trips,

WWWAJIDWS.childrén to react to actual situations. Workers
in all walks of life should be pointed out and the jobs
they perform. Pupils need to see, hear, touch, smell,
taste; and be aware of emotions and attiﬁudBS‘involved
- in a variety of éccupatioﬁs. |
l4. Include in each subject.taught.
Reading and social studies textbooks have stories and
units.which adapt readily to study of jobs. Other
suﬁject areas can also be employed and qsed very effect-
ively. As'much_?s is possible, occupations should be
shown that are related .to each subject. The language
afté_program-wuuld include oral and written reports,
roie playing, letter writing, intervicws, debatesg,
7 riddles, poems, and stories. Nath can be ;elated to
| studying workers and the skills they must h;ve. Art
can felatefto workers and the activities they afe‘in-
volved in,’ MUéic books, records, and tapes are available
whigh includg a-ﬁide variety of career-related songs,
rhythms, and activities.
Note:‘ The more we do fhe more ideas we will have in

.

presagnting. skills,- attitudes, and vocational information.

III. Evaluation:

. ’ : ' ]
A ‘R,  Observation of active pupil participation in group dis-
. >.1\ - .
cussions and guestions asked. .
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B. Observation of pupil involvement in activities.
1. Material brought in. |
2. Role play, mural.
C."Duestioﬁing of students.
1. Responsibilities they now accept.
2. Jobs they see people around them performing.
3. Attitudes.
D. Repeat questiqnnaires used at beginning of year.
Aside from this general outline there are separate guides avail-
~able for the first grade level.
1. f+ield trip guide;
é. Unit sampi@s and guides For-developinglunits at this
level.
3. Sample questions for BXperience,éharts.
- .4. Guidance units - attitude deveiopment.
‘5, General textbook list.
6. Career bbok and series list.
7,\.Suggested lettér guides - parents, employers, thank you.
8. Film list. . | |
9. vFilﬁétrip lisﬁing;
10. Pamphlets
11. Poems.
' - 12. Records.
13. Stories.

14. Sangs.




GRADE 2

Topic:

15.

16.

17.

18.

Recordings.

%ames.

Tapes.

fFile - sample.programs, publishers, catalogs, and

occupational information.

Community Helpers

I. Selection of occupations to be discussed.

A.

Meeting with second grade teachers during orientation. Week

before school begins.

Objectives:

1.

Discussion of the occupations and services provided for

in the community.
Discussion of the possible candidates to be used for
resource personnel.

Discussion of various backgrounds and interests of the

students that will be involved in the program.

Discussion of roles entire staff should convey to the

second grade child. Involvement onentire_sfaFF is

‘extremely important FQr this progrém (teéchers, principals,

secretariess, counselors, and maintenance workers).
a. Helpers, friends,.instructors.
b. Equality of all students (understanding and carrying

out activities of the programs
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B. Meeting with all second grade students. Ffirst week of school.

II. Plan fcr carrying out the program.

A,

1.

4,

»

. ) '
Determine where the students!' are: Non-standardized assess-

ment.

a. Eséays _ : _ Coe
b. Open-ended questionnaires.

Standardized Assessment.

a. Vocational development inventary;

‘Introdiction: 1learn of self and others. Attitude develop-

merite Know world around you. General outline of program
and level objectives.
Student participation. -

a. Total group activities.

_b.” Small greoups or committees.

C. Indiyiduals.or paired.
d. Combinations of school and Sommunity workers.

Student comments, suggestions and questions..

Purpose of the program (objectives).

1.

4,

To add to the student's knowledge QF'occubétional inform-

“ation.

To begih an active involvement of students in consulting

Jp—

resource pefsonnel.
To help students become aware of the roles different .

community helpers perform.

To add to or enrich each child's vocational information
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vocabulary.

&
To help students become aware of the purpose and need for
different community helpers. '
To increase a child's feeling of acceptance and perscnal
worth through responsibility (at home and in the class-
room).
To continue to display and-develop appropriate attitudes
(completing tasks, punctuality, cooperation, initiative,
etc.) in career development.
To continue in each child a cvitical evaluation of self

and his immediate environment.

Resources needed.

l'

Compile’list ofvbooks available in schopl, I.m.C., homes,
libraries, and avéilable Fdr purchase on community helpars
and community life.

a. Ligl suitable to meet needs of all gtudents.

b.. List for staff reference (file).

Compile compfehensive list of Feférenqe sources and re-

source persbnﬁél. (Resource people, whether it be

‘parenté, or others in community should be consultad

previou;_to offering their serviqes; At their con-
venience, a contact échedule can be made of times and
places that they'will be available).

a. Student list. L

b. Staff list.
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-3, Evaluate film library materiais available.
a. Catalog 1istinés (IMC).-‘
b. Individual school and clasSroomé.
Ce Librariané,
.1, School
2. Public
d. Industry and service organizatiocns.
e. Film company catalogs -‘films and Fiimstrips évail-
able for purchase.
‘C. Materials needed.
i. Dpaéue or overhead proje:tor{
2. Film projector. | \
3. “Filmglrip projector.
4, ‘Films, filmétfips, slidés{
5. .Art’éuﬁplics: -papef, crayoﬁs, pgncils, paints, construct-
ion'paper,»scraps, giﬁe,_afc. |
6. Tape fgcordera: .
.7;_'Record piayéf
8. -Magazines, pictures., i _ ’ o
D. Presentationlgnd Content.
Note: Pfqgram progresses accéfdi;g to‘the,téngative time
iaule set'ﬁp with staff.
1. .Involve as maﬁ; "community h;lpérs*vaslpossible in-planﬂ;
ing program. Parent %nyoivement should comeﬁfirétf~ ieBey

leaders of “career identificatien" clubs.
\ . ' - : Pl
. . -
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a. Intrcduction as to what people are.
b. Talks by guests.

c. Question - answer periods.

2. LMake a diéplay chart of resdurce‘personnel iﬁ the
cémﬁunity.
‘a.__ysé symbols for their occupations (uniform or articles
they use in their wprk). \
b. Discuss the chart.
c. Let students add to chart as occupatianal knowledge
-  increases - voluntary basis;
3. -5ivide students into smali grouﬁs - Baméi “Gu;ss Who I
l Am'*,
.an Staff qp_studénts démonstratiﬁné.‘
b. List any new occupations which students use.
4o Use :iddléétfo éfimulate invalvement.

a. Divide classvinto small groups.
/

b g

b. .Originally begin with supervisors.. ' ‘ ' "\
- c. Encourage students to make up own.

5;_ Make as<$any field trips as possible and;as>afe relevant

to community study.
‘a. Consult with staff to avoid repeﬁitioh and to prov%dé"
" continuity in overall program development.

1. Cost con

. c . | ) . a

- ) \ '
2, Local and state regulatians

b. " Consult with employers and have the approval of each

-
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place to be visited (see field trip guide for notes
on calling employers).

Likely places for visitation - People who serve as

.10, Dairy,?arm

those who help % provide shelter:

1. Grocery store

2;. Post office

3. Police Headguarters

4. 'Library

5. Construction site - carpenters, piumbgré,
electririans, ﬁulldozéf operators.

6. Bakery . |

7. Fire station

8. Train station =

9. "City park 5f zoo

‘11, Indqétry

12. Filling Station

13, Garage

14.- Airport : o -

15. .Docter's or Dentist's coffice

~16. Drug store

¥

17. MNewspaper offices .
18. Laundry

19y Dry cleanrers - , R
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20. Telephione company
21. tatheria
22. TV & Radio Repair Shop
T ““MV““wum~ww~MWZSPHWEeautyMShop‘,”mewmihwum”
24. Salvation Army
25. Red Cross |
26. Y.M.C.A.
27. %arm
' 28. Dairy
29. Harduware Stores
__30. Shoe stores
31. Furniture stores
Sél .Luhberyafas
33, Deparfmeﬁf s?qres
34. 'Variety stores
35. Bank _-{-

d. Securerparental consent (see field trip guide for

-

sémple letter Form),.
e. ’Seg field trip guidé_for suggesgiﬁhé}
1. Pre-field trip.
. 2. ‘Actual fizld trip.
3. ‘FoliQWJUp._

4, Questions and activities.

f. Following field trip;.ﬁéke personal evaluation, and

write‘up‘for_Filé~énd future referénce..




I

6. Listen to prepared tapes or records ‘and Follém fhe
directions given "Do What It Says“.
7. Show appropriate films, Filmstrips; or sliges.
8. Involvement inIWOrk sonygs and games. |
S. include career development activities and information
in each subiect taught. |
as Reading and sccial‘studies textbooks Héve.stories and
unifs,‘which adapt readily to study of iobs. Other
subject areas can also be émplﬁyed‘and used‘very -
effectively. Career‘informatioﬁ ehould be incorporated
J.into‘every subject and it should be c%early'showndthe
relétionship between eacﬁ subject\and:choice‘of an

I

occupations

Evei.iation

A,

i'pfqgram.

Observation of active pupil -involvement in discussions and

' asking of duestions.

Consideration of amountzand quality of mateérials broﬁéht in
- by étudents: | |
Cral questioning of students.
1. fheir cbncept'of variOUS,cémmunity;helpérS.
2. How‘doesfor héw could community helperé help them =~ inter-
relationéhips.
Statemenfs maﬂe py.s£aff. ,

Involveﬁent of parents and other'cohhunity volunteers in the
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F. Fulfillmwent of cbjectives.
G. Readministe: standardized and.non-standgrdized measures. given
_at'beginhing of year. ’
H. Attitude deve}obment and chanéé.
In addition to this generél dutline, there are separate guides
available for the second grade Iével:
1. Field trip guide.
2. Uﬁit samples aﬁdkguides for developing units.at this
level. | |
3. Sémple questidns fou experienée Eharts,

4. (Guidance units - aititude development.

~5. General textbook list.
h 7N . _ y

N

6. Career book andﬂééries_list.
7. Suggested-ietter guidés - pérenfé;‘employe?s, fhank ycu.
8. Film list, |
9. Fii;;trip listing.
51q. pghphletsQ
_ll.v-Poems. V:V
lé.‘ Recofds.
13. storiés
. lﬁ;¥'§ongs.
¢ 15, "Recordings.
; 16;- Gaﬁés.

< 0,

17. Tapes.

lB."File - sahplg ﬁrég:ams, publishérs;“catalogs, and
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occupational information.

; GRADE 3
Topic: Study of one's local enuironmenf ascreleted to service needs
in society, transportatinﬁ;fcommeﬁication, local government,
and manufec turlng. ‘
I, Selection of occupations or jobs to be covered in third grade
classee: |
_ A.lf;eeting with third grade teache;s dufing_prientafion week,
before schodl begins. Objectives:
1. Discussion of services proviﬁed for on the local level.
2. Discussion of the particulariinﬁerests of the'third grade
'studeqts. |
3. Stress importance of all jobs. Mﬁealistie pieture"; not
from a .middle class poinﬂ.of view, but incluJe all as-
peeggﬂcf"the world of work. |
4., DlSCUSSan of roles entire staff should- convey to the
third grade child. Involvement of entlre staff is-
e _‘ N essential for this pnoérem; ﬁteachers, principals;
'secreteries, counselors, meintenance workers, cooke,ﬁete,{
é; Helpers, Friends, iesﬁructers. -

b. Equallty oF all students and ‘all ijS (understandlng

and adJustlng to 1nd1v1dua1 dlﬁFerences)

. .
.. .

5. Set up 3 tentatlve time table for co- o“dlnatlng and * carry-

T o i ‘1ng out the act1v1t1es\5F the p;ogram, FUlFll*lng the .
N BN
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objecfives and developing app;opriate attitudas.
B, meeting'with all third grade stuaents. First week of school.
1. Determine where the students aré:- Non-standardizad
assessment,
a. Essays
b, ”Dben~ended-queétiohnaires
.Standaraiéed Résessment A \
a, Vocational development inventory.
2, Introduction.
a. Purpose: Services needed in our society.
b. teneral outline of programvatiﬁhis level. Objectives.
- 3. Student participatioﬁc
| a, Total group activities.
b Small groups or cémmittecs.
¢, Individual or paired.
d. Cohbin?tions QF school and service workers.
4; Student comments, éuggestions and questions.
11, Plah for carrying out the p:qgfém.
A, Pﬁrpose of thé program: (ﬁbjectiﬁes)_
1. To orgéﬁize a method for éyaluating local.serviceéﬁ
(appr;piation Factor).l |
.2ﬂ To increasé awafehe;s'of,and necessity For-thevvafious'L
services in our s;cietym | ‘ :
3. To ét;éUIate‘conscious suwarensss and evaluation of tHe

V. job services provided.
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4. To.continue t6 display and develop appropriate attitudes
for career and personal deveiopment.

5. To continue to develop in each child the.ébilf%y_tq
critically evéluate sel”™ and thése ipvolued in serv;ce
occdpatiohsb— see interrelafionships.

6. To continue to incnpase feeling of acceptaﬁée and personal

worth through responsibility.
’ \

» ]
Resources needed:

1. Compile a list-of books ﬁvailable iﬁ schdol,_INC., homes,
libraries, and thosé available for purchase an éerviyé
occupations. : \ |
a. List appropriate for studenfs. ' r;
b. List épprbpriate-?or staff._§

2. éompile comprehensive list of reference sources andg rié-,
‘soq;ce per;onnel.(consult their serviﬁes).  If any-
student's parenfé are involved in'gervice cocupations,
this would be a gcod way te involve them in thg'prbgram.
Draw 'up céntact‘échedule oF times and piéces tﬁey will,
be availabie. - b-f ' | v |
a. Student list.

b. Staff list.
3. vaaluaté film library matérial appropriate for the thifd-

grade level.

C

s

a. Cataleg listings (IMC). R .

’b."Individgal school and clasérooms.‘
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Ce Libranians.
l. School . ' - :
2. . Public
d. Inaustry;andrservice organizations.
e. Film_compaﬁy catalogs ; films and filmstrips avail-
able for purchase (file).
4, Free and inexpensive materials.
57 ‘Trips.
6. Magazines, pictures.
C. Materials neededf
1. Opague or dverhead ﬁrojéctor.
2:'_?ilm projeétqr 5 . |
3. Filmst:ip projectorﬂ -
4. Fiims,'filmstrips; slides.
5. Art.éQppl;es.
6. Tape recordér, tapes.
7{,-Recéfd player.
8;’ Magazihes,.ﬁictﬁ:es. )
9‘, Crossword puzzles,;hatching sheets."
D.“'Présentatipn and Eonteht (Time table as set up'by staff).

-l.  Have a preparéd taﬁé offdif?érgnt-saunds. ' I» ey

a. Communication: telephone, radio, television, tele-

graph, letters read,.newspépefs read,
. I A
b, Transportation: bus, airplane, car, train, walking.,
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: . c. Government: police whistle, judge's hammer.
d. #anufacturing:{local industries).
' ‘ e. Have students write dewn what they hear.

f. Play tape slowly and evaluate each sound.

_g. Write them down for students,
\

A

2. Discuss’pdssibility of making a scrap boak.
3. -Discuss possibility ﬁf making a preﬁared pamphlet or book
depicting occupational life in Monongalia County.
4. Shqw:any appropriéte.Films, Filmstriqs,‘or slideS‘availf
able. i
L 5. 'Engagé'studengs in cfpngord-puzzle ahd:matchiﬁg exercises.
a; Prepared‘ | |
b; Student made
c..‘WOrk in pairs - h?lp aﬁd.encourzge phe znother.
: Cooperation.
6. Make as maﬁy Field trips as are rglevanb to areas of study
in the third grade. o o
a. Consult'with st;Ftho avoi% repetition éna provide
contingity in overall pfagram develbpmeat.
3 A
'1.. Cost
2.‘ Local~and'stété regulations. t
b. Consult aﬁd have‘the approval‘of\each place t6 be’
visited (gee fielg'trip'guidefgr 6ote§ on calling
'employérs). o ‘.‘ . o “f” h

c. ' See fieid trip guide;for'suégestioné.

T gy




1. vpre—field‘trip
2. Field trip
3. Follow-up -
4. Qnéstions and activites
5., Letters to parents
de Likeiy places for visitbﬁiqn;
‘1. Transpurtatior terminal;
2. Telephone company
3. Radio or television studios
4. Newspaper or brinting office
5. Court room
6. Police station
7. Manufacturing plants (lpcal)
8. Recreation areas |

A

7. Involvement in work, songs, and games.

IiI. Evaluation.

'Al

?

Observation of active pupil invelvement in discussions and

asking questions.

Oral questioning of students.

1. Student-evaluation of diFfereht'community sefvices.

2. Student Cdncepﬂ of the necessity and purpose of various
lecal services. S ' T
3 'Stugent-evéluation_of jobs and servicesynequired.

, N v S
Evaluation of material brought in by students,

_ Evaluation bf_projeété completed.




able

I,

1

Statements made by staff.
Amount and quality of parent and other community workers.

involvement in the third grade program.

Fulfillment of objectives.

.Readminister $tandardized and non-standardized measures

given at ~eginning -f yeér.

Attitude development and change.
\

Aside from this ggneral outline, there are separate guides avail- -

for the third grade level:

4,

5.

10,

11.

12.

13.

14,

"1s,

Field trip gquide.

.Unit samples and guides for developing.

Examples of séctions from books, pamphlets onlcémmunity
servicé occupations. | |

Sample crossword puzzles. . ' o '
Guidance units - attitude development.

Generél textboak list; o

Caree; boqkrand gseries list,

Letter guides - panenﬁs;nehgloyers,-thank you.
Film listf |
Filmstrip_list.
Pamphlets. |
Poems.,,!

Recordsr

Stories.

,Sbngs.
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16. Recordingss
17. Gumes.
18. Tapes.
19. Fiie’
a. Sample proérams
b. Putiishers
c. Catalogs
dyﬁgﬂccupationgl information
CRADE -4 )
| Carear deQelopment in the primary grades has beén concerned witﬁ
getting to know self, development of attitudes appropriate to both
personal grow*h aad-careep choice, exploring the wbrld of work
(pariicularly in the immediate environment) and identificafion with
workeré and g 'variety of uccgpationé. 1t is our aiﬁ now as middle
ahd’upper.elementary teachers to continye_thié explorafion aﬁd ex-
) ’ .. } . i
pand these areas to meet the needs of the older elgmentary schodl
child. It is, essential that we'contihuejto'encou%a;e.the childresn °
to get to know ?heﬁselves and tao explore‘wofg, iﬁgerests, and skills.
It is éiéo our rBSponsibilify to’ shofi our sfudenﬁs our oun
 at£itudes and our fuéling thét-thérelis‘value and dignity;in all work.
'.We now move from thé family, the schook, and the communit9 to. our
_state, ﬁafion, éﬁd.the_world. Attitude deveﬁobment should cont%pgg
_deQelOping those apprOpriaﬁe for all walké éf liFé.“Each.child shqﬁld
‘feel a sense of personal worth and be'prepafing-to‘be a cun?ribﬁtiﬁé;

member- in. our, world of challenges and change;
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Topic: A laok at our séate -—-;—.induétéy,‘gcvernment, and service
jobs provided for on.the state level.
I. Selection. of ﬁain topics - occupations to be chered in fourth
grade classes.r |

- A, MBéting with the fourth grade teachers during oriéntation

| :weék.:

1. Discuss géneral objéctives ;na develop specific objectiveﬁ
Fof individual fourth grade class.

2, Discussion of what the state of Westhirginia has to offer
to program,
a:_ Jobs present
b. Reéourﬁes . g

c. Structure of the government

ﬂ : - ' e. Recreatidnai‘areas_

3. Discussion aﬁout the pafﬁicular intepésﬁs oﬁ'the‘stUHents
that Qill‘be invol?ed in .the program and bf their back-
ground in qéréer_deﬁelapment.

4. Discussion o% the pole,the-sﬁaF%jMiil pléy in tﬁg fnurth’

a. Helpers, friends, instructors.
D . . \ ) . N -
-4 3

b. Emﬁhésizg'eduaiity{AF'all students, all jobé, and -
‘récqgnize indiuidual difﬁe;ehces. : .‘
5. Set up a tentaﬁiue timé téblé for carrying out objegtiﬁés
’ana'aé%ivitieé pf fhé prqgram. |

LI

.
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B. Meéting with all fourth grade students - first week of school.
1. Determine where students are:
a. Essays
b. Open—endea questionnaires
c. Vocational development inventory
d. School alienation scale
e. Proneness to delinquency scale
2. Intrbduction:
a;‘ Purpase: cbntinue growth iﬁ understanding?éeif and
others and develqping‘appropriate attitudes.
b. Program: A look af West Virginia - General Outline
3. Student comments and questions.
a. Places they have been;
b. ihere emﬁhasis of program should be.
t. Places they wo&ld like to go.
I1. Plan for carrying out the program.
‘A.- Purpose of the program (Dbjectivés).
1. To organize a method Fﬁr evaluating sﬁatewideljobs and
' servicés. _ ) .
2. _To stiﬁulata student awarenesé of West Virginia®s potential.
3. To be aware of the ngcessity of various stéte.agencies_or
services in our society,
4. To introduce the-sﬁudents to techniques and methods in-
-+ volved in securiﬁé a jdb;

B. Resources needed:




1. Compile a list of books available }n the school or
libraries about the state of West Virginia.
a, Student list,

‘b, Staff list.

2. Compile a list of reference sources and resource personnel
(consult these.people prior to offering their services
and draw up a contact schedule of time and places they
will be available.. k

a., Student list.
b. Staff list;
i 3. Evaluate film library materials available,
| a, Cétalog listing (1mc),
b. Individual schools and classrocms.'
c. Film company cataloge - films and Filmstripé auail-»
able for purchase. (file).
d. Industry and service.organizations in the state of
West Virginia.
4{. Free and inexpensive materials.
5. Trips.
€. Nagaziées, picturés.
C. Materials needed:
1. Opaque or overhead projectér.
2. Film projector. |
3. Film;trip‘projector.

4, fFilms, filmstrips, slides.
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5. Art suppliees. .
6. Magazines, posteré, pictures;
7. Tape recorder, tapes.

D. Presentation and conten£ (éccording to time table set up with

teachers),
1. Use opaque or overhead projector. Give a recognition test
» of vital or importént places in the state of West Virginia.
a, Have students write down what they think each place “
represents.
b. Go over each place described and discuss.

1. A unit can easily be developed from this intro-
duction to Nesﬁ Virginia (study importépi cities,
industry, agriculture, mining, lumbering,ved—
ucation and recreation). | -

2. Plan some field trips to the places considered to be most
relevant to unit study. )

a. Consult with staff to avoid repetition and provide'
continuity in overall proéram development.

b. Consult with and have'approval of the management of
each place to be visited (see field trip guide for
notes on calling empldyers).

c. Parent consent (sample letter in field trip guide).

3. Role playing - interviews (staff members).

a. Role play realistic situationst

1. Mow lawn, delvering papers, carrying out
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9.

10.

11.

aroceries, babysittihg.
b, Illustrate both acceptance and reJeranS-
1. Discuss why one got the job and other dld not.
2. Informatiod needed.
3. Questions.
Arrange for an intqrview between each stuaeﬁt and a staff
membgr.
a. Practice in filling out questionnaires.

b. Tépe the sessions (if possible, video—tape).

c. Interpret results together and draw conclusions.

Have students work together im pairs interviewing one

another.

a. Discuss with each other what the person said or did
to make ycu zccept or reject him for the job.

b. Discuss the activity as an entire group.

Prepare pamphlet on interviewing as result of unit.

Have reSource_peopié;discuss individually or with the

group their‘own objectives and requirements for working

for them. .

Letter writing for job inquiry or request for interviews.

Shoy appropriate Films, filmstrips, or slides.

Invoivement in songs, games, or records abbut work.

Include career developmen? information and activitieé

in each subject area. Stress relétionship between sub-

jects and career choice.



111,

Evaluation.

A.

I.

Observation of active pupil involvement in discussions and
askiﬁg’ofﬂquestionsu |

A summary by students on the oppprtunities offered to each
of them in the state of West Virginia. |
Capability of students in cﬁnducting an intervieuw.
Statements by staff members. - |

Involvement of parents and state resource pecpléw;n the
pragram.

Amount and quality of méterials used and brought in bf
students. ”
Fulfillment of objectives.

Readminister standardized énd non-standardized measures

given at beginning of year.

Attitude development and change.

Aside from this outline there are separate guides and information

available for the fourth grade level:

1. Field trip_guide

2. ‘Sample fourth grade units and guides for developing
IWEst Virginia. |

3. Chamber of Commerce (loca} aad state) inFormaﬁion on
industrial and recreatiohal sifeé in West Virginia.

4. Samples of interview qyestions and Fechniques.

5. Guidance units - atti%ude aevelopment.

6. General textbook list - catalogs.
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7. Career book and series list.
8. Letter guides, parents, employers.
! 9. Film lists and catalogs.
| 10, Filmstrip list and catalogs. ?
11, Poems.
y 12. Records.
13. Stories.
14, Recordings.
15, CGames.
16;4 Tapes.
17. File
a. Sample programs
b. Publishers
G Eatalogé
GRADE-S
Topic: A nation - wide view of the world of work.
Note: (Emphasis on variety)
I. Selection of occupations or jobs to be covgred in fifth grade
classes._
A, Meeting with fifth grade teacheré during orientation week.
Ubjéctives:
1. Discuésion of the particular.béckground énd interests
of the Fifth grade studnnts that will be involved in the
ppograﬁ. Pt

2. Discussion about the most relevant industries and
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!

geographic areas related to the community and-studenﬁ

invqlved.>

Stress the importance of all jobs. Realistic picture -

not from miadle-class viewpoint. Value in all ‘jobs and

all peéple'who perform them. |

DiSCUSSiOnAOF'rOlES entire staff shouid play in the Fifth

grade proqgram,

a. Helpe;s, friends, instructors. _ -

b. Equality of all studen£s and all jobs (understaﬁding
and adjusting to individual differences) . ‘

Set up a tentative time table for coordinating and carry-

ing out activities of the pragram,

Meeting with all of the fifth grade students. First week of

"school.

1.

|
|

Determine where students are: WNon-standardized assessment.

a. Essays

b. Open-ended questionnaires

c. Vocational develapment inventory

d. - School alienation séale

e. Proneness to delinquency sca;e

Introduction: |

a. Purpose: Cantinued grow}h in understanding self and |
others. Developing ;pprOpriate attitudes.é{

b. Study: A nation-wide view of the world OFHWOrk.

c. General outline of'program.
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d. Student comments and quéséions.
1., Places they have bee&@f
2. Where emphasis of‘program should be.
3. Places they would.like to go.
- IT, Plan for carrying out the program.
A. Purpose of the prﬁgram (objectiueé).-
1. To begin an evaluétion of the great variety of" jobs that
are available in this county. |

2. To heip the students recognize why and where diFferent
jobs'can be found in relation to certain geographic
areas. |

3. To broaden the scope of each studeht's knowledge and
vocabulary ef the job fields.

4, To begin an assessment by ea;h stﬁdent of his own
particular interests and abilities.

B. " Resources needed:

1. Compile a list of books available in the. school or
librariés about job opportunities and éareers*iﬁ the
United States.

2. Compile a list of refereace sources and resource
personnel. (Consult the resource people prior to offer-
ing their services. Draw up a c&ntact schedule of the
times and places that they will be available). -

a. Student listv |

b. Staff list
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3. Evaluate film library materials available.
a. Catalog 1istingl(1mt).
b. Individual schools and classrooms.
c. Film compeny catalogs - films and Filmstrips avail-
able for purchase (file).
d. Indust;y, governmental aéencies, service organizations.
4, Free and inexpensive materials.
5. Trips. _ |
6. Magazines, pictures.
C. Materials needed:
1. Opague or overhead projector.
2. Film projector. |
3. Filmstrip projector.
4, Films, filmstripns, slides,
5. Art supplies.
6. magazineé, pééters pictures.
7+ Tape recorder, tapes.
8. Transparencies.
a. Prepared
b. Self-made
9. Maps.
10. Stamps, envelopes, paper, pens,
11. Addresses of state ana national agencies.
D. Presentation and Content:

Program progresses-according to time table sét,up by staff.

O ‘ 107




Use series of transparencies to point 5ut major geo-

graphic locatioﬁs.

a. Begin with the étudent's immediate area.

" : .

B. Add surrounding areas.

c. United States

d. Use éymbols to represent major resources and primary
type of climate.

Survey of regional industries and services in the United

States.

a. Soﬁtheast

b. New England

c. Middle Atlantic

d. Nortﬁ Central

e. South Central

fa Robky Mountain

g. Pacific Coast States

Displays showing services and industries in varioué

regions of the United States. |

a, Murals

b. Charts

c._ Eulletins

d. Posters

e. Exhibits

Explore interaependence of the work in one region upon

the work in other regions.
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a., Transportation

b, ’Labbf problems

c. Economic trends

5. CGroup Studenfs (2-4 per group) and have them develop one
or two areas they are interested in depth.
- a, Discuss possible agencies to contact.

b, In cooperation wifh the staff introduce business
letter writing.

c. Send letters for obtaining information.

d. Have group preséntztions of the material and infor-
‘mation gathered.
1. Role playing
2. Panel discussioné
3. Drama
4. Assemblies

5, Written reports

6. Produce articles by assembly line techniques
6. Plan fielc trips to areas with different geographic

Féétures. |

a. Cdnsult with staFF'to.avoid répetitioniand provide
coptinuity in overall ﬁrogram development.

b. Consult witﬁ and have approval of management of each
place to be visited (éee field trip guide for notes
on calling employers).

c. Parental consent (sample letter in field trip guide).
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7. Presentations by guests.
a. People who have traveled extensively.
b. Peréonal collections of slices, picturef.
8. Construct iﬁﬁormation maps.
a. Salt ﬁaps }
b, Cardboard, painted.
9. Individual student experiences in traveling in the United
States;
a.‘ Pictdres, slides.
b, Student tal%s.
c. Parent talks.
10. Begin a self-evaluation sheet by eath étudent.
11. Assess a variety of occupations and where fhey'could be
most abundantly feund. |
12. Begin to compare and contrast personal skills with variety
of occupations.

I1I. ‘Evaluatian:

A. Observation of gctive pupil involvement in discussion and
asking of questions.

B. Analysis of student self-evaluations.

C. Asse;sment by students of where a given occupatiqn would most
1ikely be found or where one would have to go to-secure‘a
pafticular type of employment. |

D. Statements by teachers.

-

E. Involvement of parents and other resource people in program.
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F. Fulfillment oF_objectives.
G. Readminister standadized and non-standeardized measures given
at beginning of year.
H. Attitude development and change.
Aside from this oufline there are sepzrate guides and informaticn
available for fifth grade level:
1. Field trip guide. |
. L
-2+ Sample fifth grade units and guides for tdeveluping world
¢t work. |
3. Chamber of Commerce (national). Travel agencies.
! 4. Samples interests tests and inventories..
5. Guidance units -~ atfitude development.
6. General textbook list ~ catalogs.
7, Career book and series listy
8. Letter'guides, parents, employers.
9. Film lists and catalogs.
10, Filmstrip list and catalogs.
11, Poenms.
12. Records.
13, Stories.
14. Recordings.
15. .Games.
lé, Tapes:
17. Fiie ,

a. Sample programs
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. b. Publishers
c. Cataloge.
GRADE 6 \
Topic: OBccupations the wdrld h?s to offer - emphasis, western
hemiéphere.
. Note: Exclude emphasis upon the United States.
I. Selection of occupations and sﬁbjects to be covered in sixth
grade program.
A, Meeting with sixth gfade teachers duriﬁg orientation week.

1. Discussion about the particular interests of the 6th.
grade students who will be involved in the program.

2. Discussion about the prevalent nationality groups in the
community as ,a motivating éctivity.

"3, Stiress importance of all jobs. Realistic picture - not
From.a middle class point of vieﬁ, but include all aspecfs'
of the world of work.

4. Discussion of roles entire staff should convey to the
sixth grade child. Involvement of entire staff is
essential for this program (teachers, principals,
secretaries, counselors, ﬁaintenance workers, cobks, ete).
a. Helpers, friends, instructors. ’

b. Stress equality of all students’énd all jobs (under-
standing_and adjusting to individuél differences).

5. Set up a tentative time table for ccordinatiné and carry-

ing the activities of the program.

112




B, Meeting will all sixth grade students.

1.

3.

Determine where the students are. Non-standardized
assessment; | u

a, Essays

b. Upen—endéd questionnaires

Standardized a;pessment

a. Vocational deQelopmeﬁt invento:y

b. School alienation scale

c. Proneness to delinquency scale

'Introdﬁction:

a. Purpose: Continued growth in understanding self and
others. Attitude development appropriate to personal’
growth and career cHoiée.

b. Program: World occupations - excluding United States,
Emphasis on wéstern hemisphere.

c. General outline of program.

Student comments, questions, and suggestions.

Ii. Plan for carrying out the program.

Ao

Purpase of the program.

l.

To state some of the vital resources other countries
provide and the necessity of the jobs they provide.
To investigate the major resources and industrial areas

of the world.

To distinguish certain characteristics and work habits

|

in different parts of the world.
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4. To relaté oneself to the present and future in the world
of work.

5. To.investigate attitudes aFfeéting present and future
life. |

6. To investigéte abilities and how they can best be used.

Resources needed:

l{ - Compile list of 5ooks available in schools or libraries
depicting industries, natural resources, and services in
other countries - particularly the western hemisphere.

a. Student list.
b. Staff list.

2. UCompile a list of reference sources and resource personnel
(Consuit resource personnel prior to Bffering their
services and draw up a contact schedule of times a;d
places ‘they will be.availéble. i
a. Studedt list.

b. Staff list.

3. Evaluate film library materials available.

a. Catalog listing (IMC),

b. Individual_ schools and classrooms.

c. Film company catalogs - films and filmstrips avail-
able for purchase (filej;

de Industries, governmént agencies, and service organ-
iéations.

4. Trips.
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5; Pictures, magazines.

6. Travel posters and brochures (travel agencies).
Materials needed:

1. Opaque or @verhead projector;

2. Film projector.

3. Filmstrip projector;

4, Films, filmstrips, slides.
5. Mzgazines, pictures.
6. Travel poéters and brochures.
7. Addresses in pen-pal exchange.
8. Maps, globes.
Presentation and Content:
(Program progression according to time table set up by the
staff).
1. Urganizé series of songs or dances that are native to the’
"countries that are going to be studied.
a, Costumes
b, Customs
c. Records
d. Entire group participaiion.
2. Show'a series of transpafencies.
a. Shabe of and location of countries.
b. Symbols for major resources and johs.
3. Show appropriate films, filmstrips, ano slides.

4, Group students (2-4 per group) to investigate individual
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countriés.
a., QRole playing
b, Panel discussions
G. Orama
d. Assemblies
e, Murals
f. Exhibits
5. Organize a pen-pal exchange.
6. Listen to stories, records, and tapes related to countries
‘in western hemispbere.
7.. Visit, for example, a Mexicar restaurant to sthdy life in
Mexico .through decor, food, and custbmé.
8. Make field trips to a town or city having certain areas
of foreign people (Puerto Ricans, ﬁexicans).
9. (Ideal) - Make a trip,tﬁ the United Nations in<Washingtnn,
D.C.
a. Consult with staff to avoid repetifion and provide
continuity in overall hrogram development on any
field trip planned.
b. Parental consent.
10, OQutside speakers.
a. LExperienced travelers.
b. Exchange students.
c. University of West Virginia or Fairmont State studen%éf//

d. People who have worked or studied- abroad (i.e. Peace
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Corps worTkers).
il. Individual studies and reports.
12, Interviews. | |
13. Individual student experiences in traveling to other
countries.
14. Assess the importance of jobs abroad.
15. Study interrelationships of jobs, workers, goﬁds and
services in United States and other countries.
1II1. Evaluation:
A. Observation of active pupil involvement in discussions and
asking questions.
B. 5tatements made by students concerning nqcessity of foregin
resources and jobs. -
C. Description by students of the characteristic patterns of
work habits followed in various foreign countries.
D. Statements made by stéFF members.
E. Involvement of outside resource personnel in the program.
G. Attitude development and change.

H. Readminister standardized and non-standardized measures given

-

at beginning of year.

Aside from thi;-outline there are scparate guides and inForf
mation available for the sixth gradé levsl:

1. Field trip guide. |

2. Sample sixth grade units and guides for developing -

world of work.
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%, Chamber of Commerce (national). Travel agencies.
4. Samples interest tests and inventories.
' 5. Guidanbe units - attitude develapment.
6. CGeneral textbook list - catalogs.
7. Career boock and series list.
8., Letter guides, parents, employers.
9., Film lists and catalogs.
10, Filmétrip list and_caﬁalogs.
1. Péems.
12. Records.
13. Stories.
14, Recordings.
15, Games.
16. Tapes.
l;;' File
a. Sample Programs.
" b. Publishers.

c. Catalogs.




_ APPENDIX I

OPEN ENDED QUESTIONNAIRES

Q.
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CASS DISTRICT ELEMENTARY SCHOOL FOURTH GRADE COMBINATION

1. Wnat do you like about school this year?

a. the projects we get to do (17)
b. working on the newspaper (15)
c. the teacher (5)
d. math (5)
e. new science kit (15)
f. workbench and tools (16)
g. S.R.A. reading kit (9)
i. taking field trips (17)
i. doing different jobs (9)
j. gym (5)

2., What do you dislike about school this year?

a. music (5)

b. gym (3)
c. the lunch room (9)
d. math (5)

e. no carpet (7)
f., o0ld desks (8)
B. ‘ving inside (7)

3. What changes would you like to sec that would make school better £or
you?

a. more outdoor recesses (8)
"b. a new lunch room (9)

c. a new girls bathroom (7)

d. carpet and new desks (8)

e. a new school (6)

f. more field trips (11)

~ Check one: -
Do ‘you plan to:
a. quit school 1
b, - finish high school 58
c. go to a vocational school 24
d. go to college 35
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What do you plan to be when you finish school?
State Policeman (2) N
singer and actor (1)
nurse (7)
housekeeper (2)
glass factory worker (4)
truck driver {(2)
horse rider (1)
mechanic (8)
shirt factory (2)
horse trainer (2)
football player (2)
basketball player (2}
13, policeman (2)
salesman (1)
music teacher (1)
, 16, housewife (1)

17. secretary (4)

18. race car driver (2)

19. circus rider (1)

20, teacher (1)

21. storekeeper (1)

22, beautician (3)

Vo~~~
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WAITMAN BARBE ELEMENTARY SCHOOL FOURTH GRADE COMBINATION
1, What do you like about school this year?

a. having friends (5)

b. the teacher (7) o /
c. gym (5) '

d. it is fun (4)

e. math (3)

f. art (4)

g. recess (5)
h. some activities (4)

2. ‘What do you dislike about school this year? h

a., spelling (7)

b. the rules (5)

¢, the desks (4)

d. principal (5)

e. not enough recess (8)

f. music (6)

g. fighting (4)

h. English (4)

i, too much work (9)

j. .staying in for recess (8)

3. What changes would you like to see to make school better for you?

a. bigger room (11)

b. if someone fights you can fight back (3)
c. modern desks (9)

d. make new friends (3)

e. teachers (5)

f., have a good football team (10)

g. more recess (5)

h. some fun (7)

Check one:
Do you plan to:
a. quit school 3
b. finish high school _ 30
c. go to vocational school _ 3
d. go to college - 23

What do you want to be when you finish school?

a, policeman (5) g. housewife (1)
b. football player (5) . h. stewardess (1)
c. teacher (6) i.  mechanic (2)
d. dozer operator (1) : " j. fireman (2).

e. nurse ‘(9) k. doctor (1)
f. secretary (1) :
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WAITMAN‘BARBE ELEMENTARY SCHOOL FIFTH GRADE
1. What do you like about school this year?

my teacher (11)
art (4)

nothing (4)

new desks (6)

box we made (9)
everything (8)

the principal (7)
naving friends (5)

TR MO A0 O

2, What do you dislike about school this year?

the feood (10)

math (4)

homework (9)

. fighting (4)

e. English (5) , A :
f. music (4) . - .
g. being made fun of (2)

[2 PO e T =

3. Whét’cbanges would you like to see to make school better for you?

a. have a-pool table (7)
b. bowling alley (9)

c. changes in subjects (6)
d. carpeting (7)

e. larger room (4)

f. roller skating (9)

g. get to go places (7)

h. longer recess (6)

i, less homework (11)

j. new desk (2)

k. the food (5)

1. ping pong (4) :
m. to be treated like adults (3)

Check one: :
Do you plan to:
a.  quit school 2
b. £finish school 18
c¢. go-to a vocational school 1
d. go to college 19 '

gy
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What do you want to be when you finish school?

a. electrician (1)
b. racing driver (1)
c. mechanic (1)

d. policeman (2)

e. nurse (3)

f. teacher (5)

g. secretary (1)

h. football player (3)
i. basketball player (3)
j. model (1)

k. F.B.I. worker (1)
1. beautician (1)

m. doctor (1)

pu—
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CASS DISTRICT ELEMENTARY SCHOOL FIFTH GRADE COMBINATION
1. What do you like about school this yeér?

a., building the city (19)

L. taking field trips-(15)

c. working in the store (21)

d. the privileges we get (9)

e. everything (7)

f. 1library (3)

g. gym (5)

h. joining the two fifth grades together (8)
i. tools and work benches (21)

2, What do you dislike about school this year?

a. nothing (5)
b, work (3)
c. teachers (5)
d. paddling (7)
e, math (3)

3., What changes would you like to see that would make school better
for you?

a. not as much work (4)

b. no more paddling (7)

c. different teachers (5)
d. to have sport teams (8)
e, more field trips (7)

f. “trampoline (3)

g. swimming pool (2)

Check one:
Do you plan to:
a. quit school 4
b. finish high school 30
c. go to a vocational school 12
d. go to college 17
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What do you plan to be when you finish school?

va.
b.

c.

d.
e.
£.
g.
h.
i.
ij.
k.
1,
m.
N.
O.
P
q.

mechanic (5)

baseball player (1)
interior decorator (2)
a singer (1)

a nurse (4)

teacher (2)

policeman (2)
waitress (2)

fireman (1)

a robber (1)

football player (6)
carpenter (2)

an army man (1)

a pilot (1) .
basketball player (1)
architect (1)

truck driver (1)
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WAITMAN BARBE ELEMENTARY SCHOOL SIXTH GRADE
1. Vhat do you like about school this year?

a, the principal (5)
b. lockers (4}

c. band (2)

d. spelling (3)

the candy store(4)

math (5)

friends (3) (:3
English (2)

nothing (9)

2, What do you dislike about school this year?

a. the teacher (7)

b. better gym equipment (6)

c. too much work (11,

d. the food (9)

e. standing in the hall (2)

f. the dull subjects (12)

when teachers talk all the time and we listen (4)
.- everything (10)

=09

3. What changes would you like to see that would make school better
for you?

a, some excitement (4)

b. our teachers back from Cheat Lake (7)
c. better food (9)

d. longer breaks (7)

e. understanding teachers (5)
f. more wozk outside (6)

g. mnot so much work (11)

h. more activities (7)

i. easier work for me (3)

j. to be treated fairly (4)
k. shorter school year (3)

Check one:
De you plan to:
a. quit school 0
b. finish bigh school .19
c. vocational technical school 3
d. go to college 13
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What do you want to be when you finish school?

FlupeSm MmO L0 TR

nurse (3)

fireman (2)

drive a car (1)

teacher (2)

pro football player (5)
work on airplanes (1)
telephone operator (1)
drive a motorcycle (1)
a boxer (1)

secretary (1)

a person who helps others (1)
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CASS DISTRICT ELEMENTARY SCHOOL SIXTH GRADE COMBINAYION
1. What do you like about school this year?

a. basketball games- (8) ]
b. changing classes and teachers (11)

c. more choices and responsibility (9)
d. candy and pop machines (10)

e. free activity period (11)

f. better lunches (9)

g. a new fair principal (7)

2. What do you dislike about school this year?

a. too much homework (11)

b. don't have as much responsibility and privileges (5)

c. change to new schoool is confusing and we weren't prepared (12)
d. no field trips (13)

e. dont' feel like part of the elementary' or the junior high (9)

3. What changes would you like to see to make school better for you?

a., cold water fountains needed {12)

b. need a football team (7) '

c. need a baseball team (5)

d, have schedule and classes cuplained (8)
e. get to go on field trips (14) .

f. new desks (7)

4, Check one:
Do you plan to:
Check omne:
a. quit school O
b. finish high school 29
c. go to vocational school 11
d. go to college 25

What do you want to be when you finish school?

&, basketball player (2) j. veterinarian(l)

b. mechanic (3) k. singer (1)

¢. football player (2) I, artist (2)

d. accountant (2) m. housewife (2)

e. teacher (5) n. physical education teacher (1)
f. pilot (2) o. stewardess (2)

g. coal miner (1) p. secretary (3)

h., cheuist (1) q. work in a store (4)

i. nurse (4) : r. electrician (1)
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2,

CASS DISTRICT ELEMENTARY SCHOOL STUDENT EVALUATION

What changes, 1f any have you notice in the school program this
year as compared to last year? )

Student responses:

We learned how to bank and save money this year (20)
We got to have a school storé (33)

We published our own newspaper (19)

We got to go on a lot of field trips (41)

We had more freedom this year (7)

We had more fun this year (10)

We felt like we were trusted this year (4)

We had to study more (1)

School is better this year (5)

We didn't have fun last year (5)

This year was a whole lot of good things (1)

ﬁe had better classes this year (3)

We learned about jobs to do when we get out of high school (11)
We were given more responsibilities (6)

Last year we did nothing but out of our books. This year we did
other things (3)

This is the best year I've had so far., There are better teachers (1)

This year we got to use the video tape and the tape recorder (4)

" We get pleaty more fun things to do and it makes school more fun (1)

We learned more this year but we had more fun (3)
Did you like or dislike school this past year? Way?

Those fesponding that they liked school (44)

Those responding that they disliiked school (9)
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Positive comments:
. We had more opportunities this year (6)

We went on field trips {(39)

I like schools where there are nice teachers (2)

We had more freedom this year than last (4)

School was fun (7)

I liked my teacher (6)

It was much more fun than last year (3)

School was interesting and we learned about careers (9)

Our teacher took time to make things clear when we did not
understand (2)

Teachers were nicer (9)

We learned about jobs and how to do most of them (2)
Tﬂis is the best year I have ever had (1)

We learned new things about jobs peorle do (10)

I liked school this year. The teachers are willing to help you and
we have a new program (1) :

I had & vetter change in my life in 5th grade (1)

We had more experience to learn about our career (1)

I saw better things about my future (1)

We had a store and I.get to work on Friday every week (1)

I like school because I was given a special job to do (1)
The store is making lots of money and we get to spend it (2)
I can get a good education in school (1)

I learned about attitudes and responsibilities (1)
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Negative responses from those who stated that they disliked school.

I didn't like school because our teacher moved away in May and we
got a new one (6)

1 just hate school (2)
It is hot in school (i)
I had to change schools this year (1)
I don't talk much this year (1)
3. What changes would y¢a like to see in our school program next year?
To have even more opportunities (1)
To have two days of music (1)
To have more equipment (7)
To keep the store and make it bigger and better (6)
To have more and longer field trips (21)
More frezedom this year (4)
i would not iike to see any changes, I liked this vear (&)

More field trips, nice teachers again, banking, and a whole lot of-
the things we did this year (2)

Free lunch for everyone (1)
To have a better school (1)
No changes, this has beem a good year (3)
- I want a program on jobs like this year (8)
I want to go on to junior high and high school (1)
Nice teachers again (1)
No homework (1)
New desks (1)
Better lunches (2)

More stuff to sell and a cash registaer for the next people to work
with (1)
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More activities (1)
To keep working in the store (5)
4, Did this past year help you to look at yourself and futufe years?
Those responding yes (51)
Those responding no (2)
For ¢he first time I like school (3)
I liked the new program {(7)
I know why I need to do my work in school (2)
We got to see what jobs other people have (2)
By the jobs you can have and the freedom we get (1)
It learned me how you would handle some business (1)
The store helped me (3)
The store taught me good things (1)
I know I have to work hard (2)
It helped me see what I have to do (3)
It let us all know how it will be when we grow up (2)
I thought é lot about my future (2)
I learned how to bank and work in a store (1)
This year helped me to learn more (5)
We learned about jobs and other things (3)

School helps me to get a better job and helps me be a nurse or
some other job (1)

I was helped a lot (1)
By talking about different jobs (6)
To find out about jobs (5)

It learned me responsibilities (2)
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It gave us experience in some jobs (1)
It showed us how to get é job and taught us about jobs (5)

5th grade, Please answer yes or no to the following questions:

Yes No

a. Do you plan to go on to high school? ' 52 1
b. Do you plan to take advanced training of some

kind after you finish school? 46 6
¢, Do you have a job in mind to enter when you

finish school? 45 7
d. If so, do you know what steps you need to

take to enter this career? 37 16
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